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LESSON PLANS 



MASTERWORKS OF RESTORATION COMEDY/ONE DAY LESSON PLAN 
Susan Periale 6/2/92 



POPULATION: Jr. High drama students (most of their experience is with 
drama improvisation) 



GOALS: Students will personally relate to the material as they gain an understanding that 
Restoration Comedy is about the foibles and intrigues of male/female relationships. 



Overall Plan: 

Day I - Overview & Improv scenes about boy/girl relationships and read scenes from 
plays that reflect these ideas. 

Day II - Look at boys and girls differences and similarities on views of what they want 
from each other and how they see each other. 

Day III - Focus on "the games people play", looking at sports strategies and how to 
use it as metaphor. 

Day IV - Look at different character descriptions arid cast scenes . 
Day V - Present scenes. 



DAY I - Overview about Restoration Comedy with specific talk that the characters are an 
exaggeration of a certain class of society, 

IMPROVS: games boys and girls play to get to know and talk to each other, a group of 
girls and a group of boys talking about what they like in a partner of the opposite sex and 
what is funny and different about the opposite sex. 

READ IN CLASS: sample scenes 
HYDE PARK Act 2 Scene 4 

THE WAY OF THE WORLD Act 1 Scene 1 lines 133-161 (or from beginning) 
THE ROVER Act 5 lines 396-507 



DISCUSS: How these scenes would be reflected in their own lives. Few more improvs that 
reflect these Restoration Comedy scenes. 



I. This lesson is designed for a freshman reading class of 
inner-city students of below-average reading levels . 
II. The purposes of this lesson are two-fold: a) Vocabulary 
Development and b) Comparison of the image of women as 
presented in Restoration Comedy with the image of women 
as presented in current media productions (such as 
commercials, music videos, and movies). 
III. Lesson Plan: 

A. Given specific Acts and Scenes of various Restoration 
Comedies, the student will define, from context, such 
words as fop, rake, wit, complaisance, mode, wench, 
intrigue, vizard, pit, etc, 

B. Having defined the words above, the student will 
complete a matching test, in which s/he will match 
each word with its correct definition. 

C. The student will then equate each word with one in 
current usage. 

D. NextT the student will use each word in a 11 comic " 
sentence7~thus "demonstrating understanding of both 
tfte-jfiSaning of tne words' and their use~±i!" Restoration 

Comedy. - ^ m 

E. The luident will then match the words with a celebrity 

who" might represent svich a word by .their character, 
acting", beliefs, oT wa^ Tof "l ife. 

F. From "a given" list of Characters, the student --***! _ - — 
choose one and "perform an fmprovisational scene^- using 
one of the VbcaSuiary words as the point 'if- concentration. 

IV. Evaluation: The student will demonstrate knowledge of the 
vocabulary presented in the lesson by using the words in 
sentences and completing the matching tests with 90% ac- 
curacy. Also, the student will present an improvasional 
scene, using the words as his/her point of concentration. 

V. Second Lesson Plan: 

A. Using currently popular television commercials, music 
videos, and movies, the student will compare the image 
of women as presented in such venues with the image of 
women as presented in selected plays from the 
Restoration period. 

B. Specific exercises will be developed after class 
discussion. 
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Sally Campbell 

70 Walker st. Newtonville, MA 

Director of Drama j St. Sebastians Country Day School 

One DAY Lesson pi<m «#^if\ ^^^^ 

DESCRIPTION OF STUDENTS 

An 8th grade drama class made up of very verbal and active boys in a catholic prep school. 
Clat^ size: 12-15 

GOALS 

To introduce the students to Restoration comedy: it's themes, recurrent plot devises, and 
stock characters. I would like students to get a general idea of the style, and to be able 
to recognize the comic elements that reoccur in the kinds of comedy that they are familiar 
with. 

ULTIMATE GOAL: to have the students ask m* if we could do more work on plays from the 
Restoration. 

MATERIALS: Pictures from the period and pictures from productions of restoration 
comedies. Wigs, prom gowns, and fans for acting scenes. 

INTRODUCTION 

A very brief introduction to Restoration England and the comedies that were written at 
that time. Discuss the concept of a Comedy of Manners and how it relates to comedies the 
class is familiar with. Introduce the stock character types: Rakes, Fops, Coquettes, 
Mistresses, Wits, and pseudo-wits. 

ACTIVITIES 

Give a brief synopsis of The Man of Mode by George Etherege. As a class read through three 

short scenes: 

Act I lines 154-191 

Dorimant plotting with Medley about how he is going to dump Mrs. Lovit. 
Act III scene I lines 129-162 

Harriet and young Bellair instructing each other as to how to act so that it appears that 
they are falling in love. 
Act IV scene II lines 80-141 

Sir Fopling sings the praises of mirrors and properly tied cravats, and then sings his own 
tiresome song for Mrs. Loveit. All the while he is being egged on by Dorimant, Medley • and 
Young Bellair. 

-Briefly go over vocabulary and discuss what each scene is about. 

-Divide the class into scenes. Each group will work through their scene ,line for line, in 
contemporary language. 

-Coach each group separately. For example: demonstrate the use of a fan in the 
Harriet Aoung Bellair scene. Ask the students to come up with a contemporary metaphor for 
the fan. Have props on hand for them to choose from, (sunglasses, bubble guin, school 
books , etc . ) 

WRAP UP 

Each group will perform their scene for the class. Discuss differences and similarities 
with the original scenes. Did putting them into contemporary words make them seem more 
funny? If so, How? After seing the scenes like this, do you understand/like the original 
scenes better? Does this play remind you of any TV shows, movies, o; contemporary plays 
you have seen? How? Would you like to do this again? 



Imagine a unit on Restoration Comedy beginning with the introduction of 
Huntington's production of, The Way Of The World. 

A. Introductory preparation (lesson plans) prior to attendance of the live 
performance. 

B. Live professional theatre performance 

C. Script analysis and translation of The Way of The World 



Melissa Shaffer 



RESTORATION COMEDY UNIT 



STUDENT DESCRIPTION; 

High school age Deaf students with limited exposure to formal theatre or script 
experience due to lack of language accessibility. Cultural range/ethnic 
background/economic background is diverse. 



PURPOSE OF UNIT; 

1. To experience translation process of poetic English into American Sign Language 
with hidden agenda to enjoy analysis of both languages thereby gaining respect and 
appreciation for both languages. 

2. To discover cultural history as it relates to the Theatre Arts... compare society 
response to theatre in the 1600*s to the response theatre receives today. 

3. To discuss and compare ethical issues and situations that occur in the script 
(sexism, lies, etc.) 

4. To evaluate comedy elements... compare humor from the script to the comedy 
seen on stage in the production. 

5. To expose students to a formal stylized theatre experience 



THIS UNIT'S PRIMARY PRUPOSE IS TO BECOME A LANGUAGE AND 
LITERATURE UNIT BY USING THATRE AS A TOOL FOR INSPIRATION. 



/. r? 'JJ cr i ~t*7ft 



S. Jjam llzt A .-/t itbit" " .: ^sydu iiktoxj- imx 





UK? 



rii^ BEST COPY AVAILABLE 



ERIC 



J ly jLO crd lj . %0 oW ic/xu dt l icfa ■ i^jJd j 




Restoration Corr.edy lessen ? Ian 
A. Historical Perspective o Hester a+ Icr. Ccr.edv 



Cvervie*- : This lessen will iniate student's i^eres 4 : in Restoration 
Ccmedy. It will provide a brief Historical review of the beginning of 

Restoration Comedy. This lesson is designed for grades s ?-12 , sfec ial needs. 

Students will research, discuss, read, write and compare research, 
thoughts and ideas. Students will have the opportunity to share informatic 
with each other . 

Objectives: At the conclusion of this lesson, students should be able to: 

1. explain general information on a historical perspective about Restor- 
ation Comedy 

2. describe some of the historical background of Restoration Comedy 

3. describe the important points of history of Restoraxion Comedy 

h. explain some of the issues of societal issues then and discuss how 
they may fit now 

5. evaluate/defend positions regarding Restoration Comedy 

Teaching procedures: Introduce Restoration Comedy by giving students some 
basic historical background and information to iniate a good warm-up dis- 
cussion. Afterwards, give each student a different assignment question to 
get them started wih research. The following questions maybe used: 

a. What is Restoration Comedy? 

b. When did Restoration Comedy occur? 

c. Who Were the players of Restoration Comedy? 

d. Where did Restoration Comedy take place? 

e. Who were the actors? 

f. Where the actors all-male? Why/Why not? 

h. Cosrrare and discuss today's theatre companies with all-male members 
to yesterday's all-male members? 

i. When did female actors get the opportunity to perform with male actors 
during Restoration Comedy? 

Assignment: Go to the library and gather information about Restoration 
Comedy. Use books, newsclippings, and other media to complete your're- 
search. 3e prepared to give an individual presentation at the next class 
meeting. 
Books : 

hirley, James. . Hyde Park. london, Methuen, 1927. 
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THE NEW YORK TIMES, MONDAY, OCTOBER 22, 1990 

eviews/M»ric AJ V T /O 

r urning to Gilbert and Sullivan for Salvation 



By ALLAN KOZINN 



Over the last year, two of New 
Drk's smalj opera companies that 
-ecialize in the Gilbert and Sullivan 
pertory, the Light Opera of Man- 
tun and the New York Gilbert and 
lilivan Players, have fallen prey to 
lancial stresses and curtailed their 
tivities. Both hope to be reborn, and 
e hopes they will be. 
In the meantime, fans of w. S. Gil- 
rt*s clever librettos and Sir Arthur 
•Hivan's witty, hummable music 
ight want to urge the New York 
ty Opera to expand its activities in 
is well-loved realm. The company 
es have its foot in the door : Its Lotfi 
ansouri production of "The Mika- 
," which returned to the New York 
ate Theater on Saturday afternoon, 
the most enjoyable of the operetta 
igings that Beverly Sills brought to 
? City Opera repertory. 

True Savoyards will note, of 
jrse, that the production does 
ake some compromises with tradi- 
n. When the production opened in 
S4, Mr. Mansouri persuaded the 
igers not to indulge in fake British 
cents, and he replaced some of the 
stomary horseplay with Patricia 
~ch's elegantly amusing choreog- 
hy. Those touches remain, and 

seem sensible for a production in 
irge house. The staging's less con- 
versial attractions are Thierry 
squet's bright, fanciful costumes 
i appealingly minimal stage sets, 
rhis season's first cast brings back 
eral singers who have sung their 
es from the start and adds a few 
ces new to their roles. It was an 
optionally even cast, with no real 
ak points, although one might quib- 

with aspects of this or that char- 
erization. 

-or example, James Billings paced 
portrayal of Ko-Ko with real mas- 
y and never failed to get the laughs 
sought. Vocally, too, he was in fine 
ipe. But at times he seemed to be 
iwing his inspiration from far and 




James Billings as Ko-Ko and Lisa Saffer as Yum- Yum in New York City Opera's "Mikado.** 



wide without blending his influences 
into a consistent persona, as he has in 

previous seasons. A single speech 
might include plausible imitations of 
W. C. Fields, Oliver Hardy, Lou Cos- 
teilo, Bert Lahr and Truman Capote, 
with the seams showing. 

The other singers who returned 
from past seasons included Joseph 
McKee, whose blend of pomposity 
and corruption makes for a wonder- 
ful portrayal of Pooh-Bah; the multi- 
ple-office-holding bureaucrat, and 
Richard McKee, who easily managed 
the balance of ferocity and mirth 



required in the title role. 

The newcomers to the production 
bring greater vocal power and stabil- 
ity to their roles than some past sing- 
ers and are therefore a welcome lot. 
Most striking was Carroll Freeman's 
Nanki-Poo. His sound was tightly fo- 
cused, if occasionally slightly steely; 
but he shaped his lines with real 
sensitivity, and he acted the role with 
an easy naturalness. Lisa Saffer's 
sweet, well-supported soprano suited 
Yum-Yum's music nicely, and she 
played the role with a comic flair that 
made her a fine match for Mr. Free- 
man. And Josephs Gayer was an im- 



perious but not unsympathetic K 

sha. 

The cast also Included Witts 
Parcher as Pish-Tush, Bran* 
Thomas as Pitti-Sing and Mica* 
McBride as Peep-Bo. 

David Pfeiffer, the product* 
stage director, moved the staf 
around the stage economically no 
of the time, but with flamooya 
where it seemed necessary. And 
orchestra played with ciartty 
precision for Chr*. Nance, who t 
.the score at a comfortably tr 
pace. 
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One Day Lesson Plan 
Choose only one activity. 



Tina Langson 



BE AN ARTIST! Much of the action in "The Rover" takes 
place during Carnival, a time to wear costumes, masks, and 
act in a manner that is different from the way one usually 
acts. Keeping in mind the "real" characters in the play, 
design a three dimensional papier mache mask for one of the 
characters. You will present your mask to the class at 
which time you will explain your reasons for designing the 
mask as you did. 

BE A PSYCHOLOGIST 1 Adopt the point of view of one of the 
characters in any of the Restoration plays we have read. 
What is the "inner you?" What are your feelings, thoughts, 
fantasies, desires, fears? What is the "outer you?" What 
type of facade do you present tn the world? How does the 
outer you differ from the inner you? Using any style you 
like - doodle, sketch, symbol, image, picture - express both 
the inner and outei- you. You may make one or two pictorial 
representations. You will present your work to the clnss at 
which time you will explain your reasons for drawing *.s you 
did. 

BE A MIND READER I Choose one major character from any of the 
plays. Think of five statements that character might have 
thought. Develop each thought into a paragraph. Then combine 
your paragraphs, editing as necessary, into a unified essay. 
Your essay will be Xeroxed and given to everyone in class. 
You will field questions from your classmates concerning how 
well you stayed in keeping with your character. 

BE A COSTUME DESIGNER 1 Choose a major character from any 
play. Dress him or her in whatever time period you like, but 
make sure the costume stays in keeping with the character. 
You may bring in fashion sketches, or you can dress Ken and 
Barbie. You will present your work to your classmates and 
discuss your reasons for designing as you did. 
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/tfa&h^r uccri^s & p- /fesfaraf.dn Carried^ 
Sample Xtrssc/} 

# I. This lesson is designed for a freshman reading class of 
inner-city students of below-average reading levels. 
II. The purposes of this lesson are two-fold: a) Vocabulary 
Development and b) Comparison of the image of women as 
presented in Restoration Comedy with the image of women 
as presented in current media productions (such as 
commercials, music videos, and movies). 
III. Lesson Plan: 

A. Given specific Acts and Scenes of various Restoration 
Comedies, the student will define, from context, such 
words as fop, rake, wit, complaisance, mode, wench, 
intrigue, vizard, pit, etc, 

B. Having defined the words above, the student will 
complete a matching test, in which s/he will match 
each word with its correct definition. 

C. The student will then equate each word with one in 
current usage. 

D. NexTT the student will use each word in a "comic" 
sea tencC~thus 'demonstrating understanding of both 
thezaSSninq of tne woras~ ana their ~us€~ Iff - * Restoration 

Comedy. _ ^ ^ ...... 

E. The fvudent will then match the words with a celebrity 

who"might represent such a fword by their character, 

acETng, beliefs, pr^ wayof l i*e* 

F. From ^a given rtst of^ characters, the student ^^H 
choose one and- pexlbrm aiTImprovi sat ional scene^- using 
one of the 'vocaBu 1 a ry~ wo r ds as the point "if- concent rat ion 

IV. Evaluation":" The student will demonstrate knowledge of the 
vocabulary presented in the lesson by using the words in 
sentences and completing the matching tests with 90% ac- 
curacy. Also, the student will present an improvasional 
scene, using the words as his/her point of concentration. 

V. Second Lesson Plan: 

A. Using currently popular television commercials, music 
videos, and movies, the student will compare the image 
of women as presented in such venues with the image of 
women as presented in selected plays from the 
Restoration period. 

B. Specific exercises will be developed after class 
discussion. 
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VIRGINIA BYRNE JUNE 2 1992 
MASTERWORKS /RESTORATION COMEDY 
ONE DAY LESSON PLAN 



TARGET CLASS 

THIS PLAN IS WRITTEN FOR THE VERY ACTIVE YET BRIGHT 
AND ARTICULATE CLASSES OF 10TH GRADERS WHO RESPOND 
BETTER TO "ON-YOUR-FEET" METHODS OF LEARNING. IT 
COULD BE USED FOR A LANGUAGE ARTS CLASS TO OBSERVE THE 
CHANGING LANGUAGE OR A SOCIAL STUDIES CLASSS TO BETTER 
UNDERSTAND THE CHANGES IN SOCIETY AS WELL AS THE 
SIMILARITIES AND CERTAINLY FOR A THEATER CLASS. 



GOAL 

TO UNDERSTAND THE RESTORATION THEATER'S STYLE OF 
WRITING AND ACTING AND HOW THE THEATER REFLECTS THE 
TIMES. 

PREPARATION 

A LIST OF CHARTACTERNYMS FROM VARIOUS PLAYS OF THE 

PERIOD. 'Tr^W/ 

ONE SHORT SCENE FROM A RESORATION COMEDY^ WHICH 

ILLUSTRATES WELL THE LANGUAGE. 

ONE SCENE FROM THE MUSICAL "GREASE" 

SELECTED MUSIC FROM THE t PERIOD (PURCELL) 

CLASS 

[WHILE STUDENTS ARE COMING INTO CLASS HAVE THE MUSIC 
OF THE PERIOD PLAYING.] 

INTRODUCTION; 

EXPLAIN THE THEME OF THE 'RAKE RECLAIMED' AND IT'S 
RELEVANCE TO THE TWENTIETH CENTURY DRAMA. 

EXPLAIN THE DECALMATORY ACTING STYLE AS COMPARED TO 
THE NATURAL ACTING STYLE OF TODAY. 



9 : 
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BODY OF THE CLASS; 

D IV ID E THE £ WSSiSS 1 

PERFORMANCE . 
PROJECT. 
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Barry Lew j une 2, 1992 

Theatre Arts Teacher 
Leom i nst er High Schoo 1 
Leomi nster MA 

ONE DAY LESSON PLAN FOR MASTER WORKS IN RESTORATION 
COMEDY 

A) This lesson will be presented to Advanced Theatre Arts 
students, who have had one year of learning the basics 
concerning theatrical production. Students in this class 
must be recommended by their Theatre Arts Teacher and their 
Guidance Councelor. All of the students, in this class, 
have completed an extensive unit on Viola Spolin's 
"Improvisation for the Theater". They should have an 
understanding of he*; to develop and use " POINTS OF 
CONCENTRATION" that are fully explained in her curriculum. 

B) The purpose/goals of this unit Is to have the students 
understand some of the costume fashions and styles of The 
Restoration Period and how these would affect and/or reflect 
a Restoration character's movement, expression and 

at t i tudes. 

C) The approach/way that this lesson will be presented will 
follow the format presented in Viola Spolin's book mentioned 
in paragraph A). This lesson be could integrated into an 
improvisation curriculum, or be used by itself with a class 
already familiar with Viola Spolin's methods. 

1) First the class will view slides of Restoration 
prints of people (the ones that we saw in class would be 
great ) . 



2) While they are watching, students will be asked 
specifically to jot down their descriptions of the fashion 
clothing and accesories that they see. What do they show us 
about these people? How do they look like these people 
feel? How does the clothing and wigs make them feel 
Physically (i.e. the wigs on their heads) and emotionally? 
Can you project what they might be thinking? 

3) After viewing the slides, we will discuss their 
thoughts and findings. 

4) We will then do some improvisation exercises. The 
first improvisation exercises will use the entire class, in 
our open space, at the same time. Students will be told 
that the " POINT OF CONCENTRATION" is to imagine specifically 
what they would be wearing if they lived in the Restoration 
Period and how does this affect their movement. After 
thinking about it on their own, the teacher will then choose 
one student to be first actor and leader. When that person 
is ready call "curtain". First actor moves around stage in 
imaginary costume. After costume has been established, the 
other students will be told to join in the action when they 
are ready. While the action is going on, the teacher will 
side coach with these Ideas, (Concentrate on how your head 
feels! Concentrate on your feet! Concentrate on your 
midsection! Without speaking greet your neighbor! Move 
along, greet someone else! Ignore eveything around you 
except the people in the scene!). When the entire class 



Joins in, or when it looks like no one else will join in, 
call "cut" and have group sit ready for dicussion. 

5) Discuss, how did you feel during exercise? What 
worked? What people looked like they belonged in those 
slides that we watched? What could you do to make your 
movement and manner more realistic? 

6) The second improvisation will be conducted the same 
way as the first. However, the "POINT OF CONCTRATION" this 
time will be, what do the clothes say about yoy and the way 
that you feel. Side coaching examples: (Stand in costume! 
Hold your head in costume! Look around in costume! Examine 
your space! Make contact with specific things around you! 
Examine your neighbor and what they are wearing! 

?) Same discussion as subsection 5. 

8) If time permits, do some "where" exercises, using 
our new imaginary costumes and manners. 

D) Evaluation process. How many people involve themselves 
in the improvisations? Do the ones that usually lead the 
way, continue? Do students, who are usually reticent about 
joining, participate? 



Dorothy A. Dudley 
Lesson Plan I 
2 June 1992 

The Restoration : An Introduction 

"For the apparel oft proclaims the man" 

Objective: To introduce high school students to the world of Restoration 
comedy through an examination of period costumes. Students will discover 
changes in modes of dress that occurred following the return of Charles II to 
the British throne in 1660, and they will learn how "the apparel proclaims 
the man" in the context of Restoration comedy. 

Procedure: Introduce the Restoration Period by tapping teenagers' natural 
interest in fashion. Begin by circulating two (2) sets of period-costume 
drawings for students' perusal. The drawings (Exhibits A &B, attached) 
depict the fashions of the Commonwealth (Inter-regnum) Period (A), 1649- 
1660, and those of the early Restoration Period (B), Charles II, 1660-1685. 
Be sure that there are enough copies for each student to study individually 
for at least a minute or two. 

After about five minutes, or whenever students have had time to 
compare and contrast the costumes of both eras, ask for observations and 
commentary. If students seem reluctant, direct their discussion with the 
following activities: 

* Have students list five to eight adjectives that describe the costumes of the 
Commonwealth Period. 

* If, as Shakespeare says, " The apparel oft proclaims the man," what do 
these costumes proclaim about the men and women who wore them? 

* Repeat the same exercise for the costumes of the Restoration Period. 



Dudley 2 



* Next, ask students to speculate about the relative cost of these clothes. 
Which items would be most expensive? Least expensive? Are these 
fashions for everyone? Are they associated with a particular social class? 

* Encourage students to imagine how the clothing could affect one's 
lifestyle. Was the clothing restrictive? liberating? practical? 

* Finally, shift the focus from the changes in fashion as students have 
observed them to the changes in politics and society that accompanied the 
restoration of the monarchy and the reopening of theaters. 

Outcome: Students should be eager to comment on the fashion differences 
between the two periods. If they do need prompting, the first few 
adjectives are enough to generate many more. (Efi the Commonwealth 
costumes, one often hears, "Pilgrims!" Hardly an adjective, but useful for a 
beginning.) Once students have identified the plain vs. lavish contrast, they 
are ready to concentrate on the extravagance, gaiety, and personal 
indulgence of the Court of Charles II, as opposed to the abstemious, self- 
denial of the Inter-regnum. From this first lesson, students have a better 
idea of the "look" of the period, and they are ready to animate the 
characters that they have envisioned. 

Bibliography: 

Peacock, John. Costumes 1066-1966 . London: Thames and Hudson. 1986. 
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Jo-Ellen S. Wood 
Restoration Comedy 
June 2, 1992 



(Almost) One Day Plan for Class 
in 

Restoration Comedy 

Class makeup: 

This lesson plan is designed for an eleventh/twelvth grade elective survey course in 
drama. My classes are usually made up of a mixture of students with academic 
abilities from basic to advanced. They are mostly students from an affluent suburban 
community, but not all students are affluent. There are also Metco students of 
various backgrounds in the class. 

Course background, overview: 

In a survey course, the students would have read Greek and Medieval drama before 
encountering Restoration Comedy. (They would have read at least one play from 
Shakespeare in earlier grades.) In this course the students would have considered 
many aspects of drama, including the social, political, religious, intellectual, and 
even economic factors. They would have contemplated theatre as a part of its 
society rather than apart from its society. In keeping with this overall approach, after 
reading and discussing the theatrical and literary approaches, they would look at the 
historical setting of Restoration Comedy. 

Objective: 

The goal of this assignment is to extend students' understanding of theatre as an 
integral part of its society, and that a comedy of manners should be seen in the 
context of the Restoration Period. 



Procedure: 

Before reading the play in class, the teacher should hand out a broadside 

proclaiming: 



ttftt tbtttvt* at* BtfotuU* to U shut frofoti 
inittiniMv. Vbis I* uttt$**vv Utmst of tftt 
moral (ottuptiott With tht vl*v* txWt an* 
entourage. 

t&t S*v after t&t da«* f itiis&t* reading t$t pJap, a tearing 
to tefcrmttu t&t merit of t&t* action toUl bt in tfyz dassroom. 
<£at& fltoup of inttrtsufr parties ma^ offer ttn&ttut to a patwl of 
jufrtft* Wth toill make a final taisioti about fo&tt&er to romo or to 
tttforo tfit &«m. 



Divide the class into groups which will act as interested parties. You may find the 
following groups useful, but feel free to work out your own. The students themselves 
may discover other groups they would like to represent. 

Puritans circa 1650 in England 

Jacobites 

Friends of Charles II 

Servants and working class people circa 1650 in England 
Playwrights of the Restoration Period 

Playwrights of other times or cultures, ie. Sophocles, Shakespeare, 

Moliere (The class would not yet have studied Ibsen or Rostand.) 

Characters or real people from other periods of history which interest the 
students 



The students will have time outside of class to research the group they represent 
while class time is given to reading and discussing the text. This will probably take 



about a week. The researchers are to learn about historical background, attitudes 
and beliefs, social and economic standing, education, leaders, and so forth for the 
group they represent. It would also be wise to be prepared for arguments which 
might be presented by opposition groups. Each group must also submit an outline of 
their information and a bibliography. It might be practical to set a time limit for each 
group's presentation. 

Grading will be based on accuracy and thoroughness in both written and oral work. 

Ideally, some teachers and students from outside the class could serve as the 
panel of judges. 
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Lesson Plan: The Wives Excuse 



Paulette J. Idelson 
June 2, 1992 



Discussion Que stions 



A. Why did Southerne create the footman scene at the 
beginning of the play? 

B. What is the main plot of the play? 
What are the secondary plots? 

C. In a moral system of rewards and punishments viciou 
action should be punished and constancy in virtue should be 
rewarded. Is this true in "The Wives Excuse"? 



D. Could Southerne have created "The Wives Excuse" to 
depict real life in the world of 1691? 

Writing Assignment 

Write an alternate ending to the play. Be prepared to 
discuss your changes with the class. 

Activities (Cho ose One) 

A. Sketch a set for one act in the play. Indicate where 
props are to be placed. 

B. Design the costumes for one scene in the play. 

C. Describe a typical day in the life of one of the 
characters . 

D. Explain the meaning of one song in the play. 



Consider: 



Mrs . Friendall 
Friendall 
Mrs. Wittwoud 
Welville 
Fanny 
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MASTERWORKS lesson plan 
Bill Collins 
June 2, 1991 



Students for whom this curriculum is designed; a senior English iv class; 
college-bound students from both the inner city and suburbs; in 
an independent (Jesuit) high school. 



Goals of the unit . 

1) to lay some foundation for a week-long study of comedies from the 

Restoration period; this class is intended as introduction, 

2) to familiarize students with basic library reference materials 

concerning the theatre, e.g. The Oxford Companion to the 
Theatre ; Geisinger's Plays , players and Playwrights , etc. 

3) to have students acquire a working knowlegde of the stock characters 

in comedy, from ancient Rome through the commedia dell*Arte to 
Moliere, Shakerpeare, the Restoration and eventually to American 
popular situation comedy, and to see the timeless, perennial 
quality in much of the genre. 



Homework . 1. each student will be responsible for all the vocabulary sheet, 

2. Group work: each student will be assigned to a group of five. 
Each group will research ONE tradition's examples of the 
classical stock characters. 



Class. (40 minutes) 



1. In groups, mixed, one student from each of the five traditions, 
information about examples of characters are shared; everyone 
must take notes during these discussions. (30 minutes) 

2. Re-^ssemble into the large group* The surprise at this point is 
that the teacher asks each student individually (at first) to 
apply what they have learned to the TV sitcom Cheers « 

3. Group discussion; if possible, leading the class to the question, 

Why are the stock characters of comedy so consistent 
accross the centuries? 



Evaluation, --recognition of the stock characters lna new comedy; 

--ability to use a more literary vocabulary while studying 
Restoration comedy. 
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VOCABULARY ASSIGNMENT 

Be sure you can: define each term in your own words ; 

provide an example to accompany each definition 
explain how your example fits the definition. 

comedy 

farce 

satire 

comedy of manners 
fop 

coquette 

characternym 

wit 
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RESEARCH ASSIGNMENT: Your group will be doing research in ONE of these traditions: 

Latin comedy commedia dell*Arte Moliere Shakespeare Restoration 

comedy 

Your task is to find the actual names of characters in your assigned 
tradition who fit the "classic" stock characters of comedy, like this; 

example miles gloriosus. (braggart soldier); Falstaff, a ridiculously fat, 
rascally, loquacious sunshine soldier who provides much of the 
comedy in I Henry IV , 2 Henry IV , and The Merry wives of Windsor. 

The stock characters are: 
SENEX (stern old father) 

MILES GLORIOSUS (braggart soldier) 

MERETRIX (beautiful young woman, courtesan) 

ADULESCENS (young lover; male lead) 

SERVUS CALLIDUS (clever slave) 

SERVUS STULTUS (stupid slave) 
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CURRICULUM PROJECTS 
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MASTERWORKS OF RESTORATION COMEDY/FIVE DAY LESSON PLAN 

Susan Periale 6/16/92 

POPULATION: Jr. High drama students (most of their experience is with 
drama improvisation) 

GOALS: Students will personally relate to the material as they gain an understanding that 
Restoration Comedy is about the foibles and intrigues of male/female relationships and that 
"old" plays may have something in them that is relevant to their lives. 

Overall Plan: 

Day I - OVERVIEW & Improv scenes about boy/girl relationships and read scenes 
from plays that reflect these ideas. 

Day II - CHARACTERS discuss character types in Restoration Comedy, how they 
apply today and characternyms. 

Day III - BRINGING IT HOME read Restoration scenes and reword in conteporary 
dialogue. 

Day IV - RELATIONSHIPS, THE BIG ONE: THEN AND NOW 

Day V - PIECING OUR WORK TOGETHER. What does this all mean to us? 



DAY I - OVERVIEW about Restoration Comedy with specific talk that the characters are 
an exaggeration of a certain class of society. 

EMPROVS: games boys and girls play to get to know and talk to each other, a group of 
girls and a group of boys talking about what they like in a partner of the opposite sex and 
what is funny and different about the opposite sex. 

READ IN CLASS: sample scenes 

HYDE PARK Act 2 Scene 4 Fairfield's crafty play for Carol to think of him 
THE WAY OF THE WORLD Act 1 Scene 1 lines 133-161 (or from beginning) 

Mirabel complains to Fainall about Millament's behavior towards him 
THE ROVER Act 5 lines 396-507 Through language Helena Challenges Willmore 
and he asks her to marry him 

DISCUSS: How these scenes would be reflected in their own lives. 
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DAY n - CHARACTER TYPES 

LIST character types and discuss what they are and contemporary counterparts. 

CHARACTERS-Rake, fop, cuckold, coxcomb, widow, maiden, coquette, maid, 
manipulator, 

LIST contemporary character types (jock, nerd, intellectual, gearhead, etc) 

DISCUSS Characternyms. Point out examples in the scenes read thus far. Make up 
contemporary characternyms for the characters we just described. How about for yourself? 



DAY HI - BRINGING IT HOME. 
REREAD the same three scenes from Day I 

DISCUSS what is being said. As a group we look at HYDE PARK scene and reword it for 
contemporary language. 

PARTNER WORK In pairs, students are given scenes to rewrite in their own words. 
Several pairs are given the same scene so that we can hear them all and compare 
interpretations. 

DAY IV . RELATIONSHIPS, THE BIG ONE: THEN AND NOW 

READ: WAY OF THE WORLD Act IV Scene I lines 128-262 the Marriage Contract 

DISCUSS what is being said and what would contemporary counter-part be. 

LIST brainstorm 1) things you want to be able to do on your own even when you are in a 
major relationship 

2) things you want as part of a major relationship 

BRAINSTORM We list these brainstormed items on slips of paper and put them in a hat- 
Each student picks three items that shape what is important to your character. 

WARM-UP SESSION in which students are talked deeper into aspects of their character. 
(What is your name? How old are you? Where do you live? What is your occupation? 
What do you do for fun? What was your own family like? ...etc) 

PRACTICED EMPROVS Students are paired up and first just improvise their own 
discussion of what they want in the relationship. PRESENT SCENES. 



DAY V - PIECING OUR WORK TOGETHER. 

DISCUSS the scenes we have read and improvised and brainstorm how these might be 
woven together to make a presentation about relationships. 

THEME What is the theme of our presentation? Does it show a positive or negative view 
of relationships? Do the restoration scenes stick out as so different than our 
contemporary scenes? 

TITLE & AUDIENCE What do we call this presentation? Who would enjoy seeing it? 



(Further classes would be spent in rehearsal of the scenes for presentation.) 



EVALUATION Evaluation of this project comes largely in the student's level of 
participation in the readings and improvisations. It will also come as we talk about how to 
piece the scenes together and we see how able they are to see relationships in the different 
scenes. Their own answers to the theme and audience questions listed above will be another 
indicator. 
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Sally Campbell 

St. Sebastain's Country Day School 



Master Works in Restoration Comedy 

Six Week Lesson Plan In Restoration Comedy 
Description of Students; 

An 8th grade Drama class made up of very verbal and active boys in a catholic 
prep school. Class size: 12-15 

Goals: 

To introduce the students to Restoration Comedy: its themes, recurrent plot 
devices, and stock characters. I would like the students to get a general idea 
of the style, and to be able to recognize the comic elements that reoccur in the 
kinds of comedy that they are familiar with. 
Ultimate Goal: 

For the students to have a blast portraying characters and working within the 
style of the restoration. 

Overview: 

We will explore Restoration Comedy through reading The Country Wife, bv William 
Wicherly; , and excerpts f ro^ The Man Of Mode , by George Etherege, and The Way Of xne 
Worla, Dy William Congreve. Each day we will also work on drama activities that 
will relate to the period. At the end of the unit students will memorize and 
perform short scenes from the above plays and will evaluate each other's 
performances . 

Week 1: 

Day 1: An introduction to Restoration England, its politics and the state of the 
theatre. We will spend a fair amount of time looking at slides and pictures from 
the period and from productions of Restoration Comedies. Discuss the concept of 
a comedy of manners and how it relates to comedies the class is familiar with. 
Introduce the stock character types: Rakes, Fops, Coquettes, Mistresses, 
Virtuous Ladies, Wits, and pseudo-wits. 

Activity: Divide the class into groups and give each group a print of a Hogarth 
cartoon or a Gainsborough painting. Give each group a collection of wigs, prom 
gowns, fans, canes, and hanker cheifs and have them assume the pose of the 
painting. Have each group share their poses with the class. 

Demonstrate the use of the fan, cane, hankercheif , and wig. Have the students 
practice with these props and make a smallish parade (with some period music in 
background). Discuss how the props and costume pieces make you feel. 

Day 2: Give a quick synopsis of The Man of Mode by Georae Ftheredae. As a class? 
read throuah three short scenes: 

Act i lines Dorimant r.lpttinq with Medley as to how he is ooina to dump 

Mrs. Loveit. Act in scene i lines 129-ifc2, Harriet ana fouug tteixair 
instructing each other how to act so it appears to their guardians that they are 
falling in love. Act IV scene ii lines 80-141, Sir Fopling sings the praises of 
mirrors and properly tied cravats, and then sings his own tiresome song for Mrs. 
Loveit. All the while he is being egged on by Dorimant, Medley, and Young 
Bella ir. 

-Briefly go over vocabulary and discuss what each scer^is about. 
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SiSt'Yi^k"tg^ha'Vlm in Restoration Comedy {continued)* 

-Divide the class into scenes. Each group will work through their scene line for 
line in contemporary language* Ask the students to come up with contemporary 
metaphors for out dated props such as fans. Have props on hand for them to 
choose from, (sunglasses, bubble gum, school books, etc.) 

-Have each group perform their scene for the class. Discuss the differences and 
similarities with the original scenes. 

E&y 3: Return to the Original Scenes from the The Man Of Mode . Put the groups 
back together and have them rehearse the scenes as written. 

-Have each group perform their scenes for the class. Discuss which way, 
contemporary or restoration, was more fun to work on. Why? 

Day 4:Read excerpts from Pepys diary and "The Manners Of The Restoration 
Gallant " section about manners at the theatre. 

-Have the class don their prom gowns, wigs, fans, etc. and inprovise a 
Restoration audience. Try behaving in the same manner in contemporary dress. 
Discuss the change in manners at the theatre. Why has it changed? What audiences 
or spectators still behave in a similar fashion? 

Day 5: As a class read the selection "A Manual For Actors" that is attributed to 
Mr. Betterton, and a selection from Olivier 1 s thoughts on acting. Discuss how 
the theories are similar and different. 

Week 2: 

Begin reading The Country Wife , by William Wycherly. Each day for the next four 
weeks the students will spend reading approximately eight pages of the play 
aloud, (each night they will read the following day's selection which will be 
acconpanied with vocabulary words and questions for discussion.) The second half 
of each period will be spent on various drama activities. 

Day 1: p. 7-15 line 136 

Activity: As a class brainstorm ideas for character names, physical/emotional 
problems, and objectives. Exanple: Lillywhite Constant, trick knee, wants to 
prove to the world her virtue ,or, Dustin Fuzzybrain,lisp, wants to consume as 
much food and drink as possible. Put the information on index cards and have the 
students pick them out of a hat. Have the students assume these characters, 
using props as usual, and create an afternoon in the park with these 
"Restoration People". 

Day 2: p.l5-p.24 

Activity: Keep the characters developed the previous day and have the students 
create short skits about specific problems. Share the skits with the class. 

Day 3: p.24-p.31 

Activity: Remind the students of Sir Fopling's poem for Mrs. Loveit. Give them 
exanpies of other love poems and songs. Have them pretend to be their 
Restoration characters that they have already created, and make a valentine, 
complete with poem, for their love interest. 

Day 4: p.31-p.39 

Activity: Have the students perform their valentine's for the class, (put some 
nwsic on to encourage the cornyness) Each student should choose a partner to 
enact the person receiving the valentine. 



48 



Six Week Lesson Plan In Restoration Comedy (continued) 

Week 2 (continued) 
Day 5: p. 39 - p.47 

Activity: Conpiete the performances of the Valentine ^ 

poensj and performances. Did the poems suit the c^a^rs^Did ^T* the 

Discuss how this dSges/sha^s ^^d^^ 
Week 3: 

Day 1: p. 47-56 

Activity: At this point the class QhrmiH v~ * • , 

Wife- As a class discuss tSfcharacJer? to iS. lnVOlVGd **** The Country 

students like the most. Hav^ eac? student ■XJflE ^1 Whlch characters tS 
write a letter to another character tn tte g£ iSTSS l™" Play ** 
language and style as in the Restoration? th&a try to use simila ^ 

Day 2: p. 56 - p.64 

Activity: Finish the letters that were started the day before. 
Day 3: p.64 -p. 72 

Activity: Have the students rehearse and perfor. the letters they hsve vritten. 
Day 4: p. 72 -p. 80 

Activity: Have the students switch letter* wi«->, =, 

enact the character that received T the ItlLl 1 P^tner. Have the students 
letter, reading it, and res^Snflo Tt. **" the charact ~ ^ting the 

Day 5: p. 80 - p. 87 

cftcn'up'on™* S&fiA&Si ^ «" ~= °° country Wf » « to 
Week 4: 

Day 1: p. 87 - p. 95 

^eTon 7 ^^ contrary s^es 
to his friends that hi s wife Twin n^ V^^ J s: . * Jealous husband boasting 

urges his girlfriend on his test friendTetc Unfaithful to him, A vain man whl 

Day 2: p. 95 - p. 104 

^'JT^^JSTS sSnes ^U^LclZ^ * 2* *«*" 
Day 3: p. 104 - p.H4 

n: ^tit^ and a character 

happening in their mind. n»nologue for the character, snowing what is 

Day 4: p. 114 -p. 120 

- it fun to thin, a to „t ^T^r^^Tt^^^^ 
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Six Week Lesson Plan In Restoration Comedy (continued) 

Week 4: (continued) 
Day 5: p. 120-p.l28 

Activity: Ha^ the class divide up into pairs. Each pair will create a scene 
between Lady Fidget and Margery Pinchwife. What advise do you think Lady Fidget 
would give to Margery? Give the students the first line of dialogue, and then 
have them pass the paper back and forth , answering each other to create the 
scene. Perform the scenes for the class. 

Week 5: 

Day 1: p. 128 - p. 136 

Activity: Finish working on and performing the scenes between Margery Pinchwife 
and Lady Fidget. 

Day 2: p. 137 - p. 145 

Activity: Discuss the emotional journey of each character in the play. Talk 
about how each character grows or changes during the course of the play. How do 
you think Actors would show these changes? Could there be more than one "right" 
way to show this? If you were an Actor or Director of this play what choices 
would you make? What would you want to say with this play? 

Day 3: p. 145 - p. 150 

Activity: Quiz the students on The Country Wife . 
Day 4: p. 151 & 152 (Epilogue) 

Activity: This could be a day to wrap up any loose ends either in terms of un 
finished activities or questions surrounding The Country Wife . 

Day 5: 

Activity: Give a quick synopsis of The Way Of The World by William Congreve. As 
a class read through three short love scenes: Fainall and Mrs. Marwood (p. 32 
-37) Mirabell and Millamont (p. 77-81) and Lady Wishfort and Sir Rowland 
(p.88-p.91) Divide the class into pairs and have them work on the scenes in the 
same manner as they did on The Man Of Mode scenes. Present the scenes to the 
class. Discuss the way in which each scene is different. What does this tell us 
about what kind of characters these people are? How does it change the way in 
which they are performed? 

Final project: Assign students scenes from the three Restoration Comedy plays. 
Have them rehearse, stage, and remorize their scene. If a scene group chooses to 
perform in contemporary language using contemporary metaphors they will submit a 
written script that transposes the original scene line by line into modern 
language . 

Week 6: 

Activity: Each day of this week the students will work on their final projects, 
sometimes they will work in front of the class in order to get feedback, and 
sometimes they will be rehearsing on their own. Various acting exercises will be 
tried in order to help them with their scenes. Examole: After each line of 
dialogue is spoken to their scene partner, the student will turn and state their 
objective to the audience as an aside. This should help clarify their objectives 
as well as help with performing in the style of the Restoration (and it should 
also be quite funny for the class to watch). On the last two days of class the 
students will present their scenes for the last time. In addition each student 
will be given questionnaires to fill out for each scene that is performed. This 
should help to make each student a more responsible audience member for his 
classmates . 
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Master works in Restoration Comedy 



Sample Lesson Plan 



Mary V. Dunkerly 



June 16, 1992 



Master Works in Restoration Comedy Sample Lesson Plan 



I, This lesson is intended for a developmental reading class of 
inner-city sophomores and juniors of average or slightly 
below-average reading ability. The focus will be on 
developing critical reading skills, such as comparing and 
contrasting, judging author's purpose, drawing conclusions, 
II. The purpose of this lesson is to examine and compare the 
image of women as presented in Restoration Comedy with the 
image of women as presented in currently popular movies, 
videos, and advertisements, focusing on ridicule of women, 
violence against women, and women as sex objects, 
III. Lesson Plan : 

A. Preparation: 

1. Students will be given copies of advertisements from 
such current magazines as Elle , G 1 am ou r , Msdemo i s e 1 1 e 

(samples enclosed), 

2. Students may be grouped in pairs or may work 
individually to answer the questions that follow: 

(Questions for the pictures that ridicule women) 

a. Look at the picture(s) before you and write down 
three adjectives that immediately come to mind that 
would describe the woman in the picture. When 
asked, recite your adjectives to the recorder who 
will write them on the board. Compare your adject- 
ives with those of others in the class. Note the 
frequency of similar adjectives. 

b. How would you feel if you were the woman in the 
picture? 

c. For what purpose would a manufacturer want to use 
this type of advertisement to sell a product? 

(Questions for the pictures of women as sex objects) 

a. Look at the pictures before you. What is the cen- 
tral focus of the picture? (Where do your eyes fo- 
cus first?) If a product is not shown in the ad, 
try to guess what is being sold in the ad. Compare 
your answers with those provided by the teacher. 

b. For what purpose would a manufacturer want to use 
this type of advertisement to sell a product? 

(Questions for pictures of violence against women or of 
women as victims ) 

a. Look at the series of pictures as they are 
presented to you. What expressions, if any, are 
shown on the faces of the women in the ads? (Name 
three possible expressions.) 

b. What expressions are shown on the faces of the men 
in the ads? 

c. In what position do you find the bodies of the 
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Master Works in Restoration Comedy Sample Lesson Plan 

women in the ads? 

d. If men appear in the ads, what are they doing? 

e. How do the positions and expressions of the men in 
the ads compare to the positions and expressions of 
the women in the ads? What does this tell you 
about the message that is intended to be presented 
by the ads? 

f. Do the people depicted in the ads remind you of any 
other characters that you have seen in television 
ads or music videos? 

g. Is there any humor or attempt at humor in these 
ads? Why would a manufacturer use humor in a 
situation that is potentially threatening to the 
women in these ads? 

3. Students from each group, or individually, will 
present their answers orally and discuss their 
opinions of the results . 

4. Adjectives used in students 1 answers may be listed on 
the board to compare similarities and differences in 
each group. 

5. Ask students to discuss the problems a woman faces 
when she is continually presented as an object of 
ridicule, sex, or violence, 

B. Homework Assignment: 

1. Ask students to watch ten to fifteen music videos 
over a period of two to three days, or, if music 
videos are not available for a student 1 s viewing, 
place him/her in a group with students to whom the 
videos will be available, 

2. Students will record their findings as they watch the 
videos, paying particular attention to the 
presentation of women in the videos • 

3. Students will answer such questions as: 

a. What is the name of the singer or group? 

b. Is it male, female, or a mixed group? 

c. If there are women in the group, are they 
singing? 

d. If the women in the group are not singing, what 
are they doing? 

e. How are the women in the video dressed? 

f. Is there any physical contact between the members 
of the group? Is it violent? Does it ridicule 
women? Is it suggestive of sexual activity? 

g. What is the song about? (Main Idea) 

4. Students will bring their results to class, form 
groups , di scuss the answers to thei r homework 
questions, and record the similarities of their 
answers. Those students who were unable to watch the 
videos will be assigned to record the answers of the 
rest of the group and to form generalizations about 
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Master Works in Restoration Comedy Sample Lesson Plan 

these answers. 

C. Class Discussion: 

1. What was the total number of videos that each 
person in your group watched? Of this number 
what percentage portrayed women as objects of' 
sex, violence, or ridicule? 

2. For what purpose are these videos shown? 

3. Of all the members of your group, how many found 
at least one of the videos disturbing'' 

4. Each group should develop their own theory of 
what the use of such videos suggests about the 
status of women in our society. 

5. After viewing these videos, what conclusions can 
your group draw about what is acceptable 
treatment of women in our society? 

6. What might prolonged viewing of such videos 
suggest to young people after extended periods of 
t ime? 

D. Comparison of current media portrayals of women with 
tne portrayal of women in Restoration Comedy 

1. Students will be assigned to read Act IV, Scene 
IV of The Country Wife , Act IV, Scene V of Thq 
Rover an <* Act V, Scene 1 of The Man of Mode 

2. Discussion Questions: 

a. What threat does Pinchwife pose to his wife in 
this scene? (The_ Country Wife ) 

b. How does Mrs. Pinchwife react to her husband? 

c. Do you find this scene humorous? 

d. How is Mrs. Pinchwife portrayed in this scene? 
Can you think of a female character from a 
recent film that would resemble Mrs. Pinchwife 
in her predicament or in her behavior? 

e. Consider the character of Blunt (The Rover). 
How does he behave in this scene? Is his 
behavior justified? Would his behavior be 
justified if Florinda had been a common street 
wench? 

f. Compare Florinda' s treatment at the hands of 
Blunt with the character portrayed by Jodi 
Foster in the recent movie The Accused . 

g. What added tension does Frederick bring to the 
scene? 

h. Would audiences today find this scene amusing? 

i. Consider Mrs. Love it in The Man of Mode. How 
is she portrayed? Do you feel sorry for her? 

j. Dorimant is the hero of this play. What do 
you think of his behavior towards Mrs. Loveit? 
Does he remind you of any heroes in current 
movies? Is he amusing? honourable? 

k. Is Dorimant the type of character that you 
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RESTORATION COMEDY UNIT PLAN 



u r^oriv beeinnine with the introduction of 
ta agine a unit on ^J^^S World. 
Huntington's production or, me y 

A. introductory preparation (lesson plans) prior to attendance of the live 
performance. 

B. Live professional theatre performance 

C. Script analysis and translation of The Way of The World 



Melissa Shaffer 



RESTORATION COMEDY UNIT 



STUDENT DESCRIPTION; 

High school age Deaf students with limited exposure to formal theatre or script 
experience due to lack of language accessibility. Cultural range /ethnic 
background /economic background is diverse. 

PURPOSE OF UNIT; 

1. To experience translation process of poetic English into American Sign Language 
with hidden agenda to enjoy analysis of both languages thereby gaining respect and 
appreciation for both languages. 

2. To discover cultural history as it relates to the Theatre Arts... compare society 
response to theatre in the 1600's to the response theatre receives today. 

3. To discuss and compare ethical issues and situations that occur in the script 
(sexism, lies, etc.) 

4. To evaluate comedy elements... compare humor from the script to the comedy 
seen on stage in the production. 

5. To expose students to a formal stylized theatre experience 



THIS UNIT'S PRIMARY PRUPOSE IS TO BECOME A LANGUAGE AND 
LITERATURE UNIT BY USING THATRE AS A TOOL FOR INSPIP ATION. 



INTRODUCTORY PREPARATION 



LESSON PLAN ONE 

Write a list of words on the board 

Provide several dictionaries 

Explain Dictionary Game competition rules: 

1. Teams of two 

2. Set a time limit 

3. Each team writes a definition for each word - can be actual dictionary definition 
or falsely created to save time. 

4. Definitions are shared and discussed as to their believability or huiaor 

5. Team with most acceptable definitions by the class... wins the competition 

6. Teacher provides the true definitions for comparison 

Word List: 
wit 

coquette 

rake 

fop 

cuckhold 

dowery 

coxcomb 

enamored 

odious 
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LESSON PLAN TWO 



Show photos and/or artwork from each time period; 
1920's 



1600's 




r 




Lead an open discussion of visual similarities and differences between the styles. 

Students create their own descriptive word list for each period based on the 
discussion. Example; 

1920's 1600's 

angular lines intricate 
art deco circular 
loose clothing fancy 
simple too much 

ect. ect 



LESSON PLAN THREE 

Teacher presentation on historical similarities between 1920's and 1600's and why 
the director would choose to update the 1680 script to the 1920's. (ie; post war 
celebration, economically wealthy, class conscious, cultural revolution, ect.) 

Student Assignment: 

Read The Way of the World 
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LIVE THEATRE PERFORMANCE EXPERIENCE 



The Way of the World 
by William Congreve 



LESSON PLAN THREE 

Lead an open discussion and critique of the performance. 
Student assignment: 

Write a brief newspaper review article on the performance. 

The newspaper is published for the local Deaf community, so write the article as it 
pertains to the Deaf community. 

LESSON PLAN FOUR 

Students review and self-correct newspaper articles with guidance from teacher 



SCRIPT TRANSLATION PROCESS 

The next several class-times will be involved with reading the play together as a 
class and going through the translation process as a method or tool for reading. 
When the play has been completed, the class goes back and decides on which scene 
or act to be formally performed. 

LESSON PLAN FIVE 

Choose an act from the play to be translated into American Sign Language and then 
later performed. 

As a whole group, discuss and brainstorm ideas for translation. 

Teacher describes the intent or function of each English line and then the students 

offer ideas that match in concept in American Sign Language. 

This process will reguire several (or more) lessons/ class- times. 

Script scene translation sample is attached: 

Once the translation of the act is completed... preparation for performance is ready to 
begin. This process reguires a separate curriculum and schedule. 



/ii*s oui-f/\ Ho^es lA/r/ffen on 

scene i] THE WAY OF THE WORLD 81 

dormitives, those I allow. These provisos admitted, in other 
things I may prove a tractable and complying husband. 245 

MILL AM ANT 

Oh horrid provisos! Filthy strong waters! I toast fellows, 
odious men ! I hate your odious provisos ! 

MIRABELL 

Then we're agreed. Shall I kiss your hand upon the con- 
tract? And here comes one to be a witness to the sealing of the 
deed. 250 



Enter MRS. fainall 



MILLAMANT 

Fainall, what shall I do? Shall I have him? I think I must 
have him. 



MRS. FAINALL 



, Ay, ay, take him, take him, what should you do? 



MILLAMANT 



Well then— I'll take my death I'm in a horrid fright— fehitfw^True.-V>^ dCC^^N acctp 
Fainall, I shall nev er jgy it— well— I think — I'll endure you. 25^" dka+h SorrtZ. ft<jtf*i¥ - 



MRS. FAINALL 



0>-<k? Qt>-4o? fcctif 



hie, ne, have him, have him, and tell him so in plain terms; — . ' -j- 
jor j am sure you have a mind to him. TcJ J yes/ $cq ^Or s4ra : *^~ f ^^-^ Cce ^ 1 



in 



MILLAMANT 



y 



Are you? I think I have; and the horrid man looks as if he 
thought so too. Well, you ridiculous thing you, I'll have you 
— I won't be kissed, nor I won't be thanked — here, kiss 'my 
hand though — so, hold your tongue now, and don't say a 
word. 



/ru^; IfO^Zui^^- ^ — 

260 K**o ' J™?frA*- finisk 



MRS. FAINALL ~~ - 

Mirabell, there's a necessity for your obedience: you have 
neither time to talk nor stay. My mother is coming, and, in 
my conscience, if she should see you, would fall into fits and 
maybe not recover time enough to return to Sir Rowland, 
who as Foible tells me is in a fair way to succeed. Therefore, 
spare your ecstasies for another occasion and slip down the 
back stairs, where Foible waits to consult you. 

MILLAMANT 

Ay, go, go. In the mean time I suppose you have said 
something to please me. 



261 and don't Ql, Q2 (don't Ww) 
244 dormitives drinks to induce sleep 



2 .Ti^^ S,-/f y W.. 



270 



TMo, p c « 
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WILLIAM CONGREVE 



(act IV 



Exit 



MIRABEr.T. 

I am all obedience. 

MRS. FAIN ALL 

Yonder Sir WilfuII's drunk,. and so noisy that mv mother 
has been forced to leave Sir Rowland to appease him; but he 
answers her only with singing and drinking. What they have 275 
done by this time I know not, but Petulant and he were upon 
quarrelling as I came by. 

MI LLAMA NT 

Well, if Mirabell should not make a good husband, I am a 
lost thing, for I find I love him violently. 

MRS. FA IN ALL 

So it seems, when you mind not what's said to you. If you 280 
doubt him, you had best take up with Sir Wilfull." 

MILLAMANT 

How can you name that superannuated lubber? Foil ! 
Enter witwoud from drinking 

MRS. FAIN ALL 

So, is the fray made up, that vou have left 'em? 

WITWOUD 

Left 'em? I could stay no longer. I have laughed like ten 
christenings; I am tipsy with laughing. If I had stayed any 285 
longer I should have burst, I must have been let out and 
pieced in the sides like an unsized camlet! Yes, yes, the fray is 
composed; my lady came in like a nolle prosequi and stopped 
their proceedings. 

MILLAMANT 

What was the dispute? 290 

WITWOUD 

That's the jest, there was no dispute, they could neither of 
'em speak for rage, and so fell a-sputtering at one another 
like two roasting apples. 

Enter petulant drunk 



275 they have Ql, Q2 (they may have Ww) 

280 when you Ql, Q2 (for you Ww) 

289 their proceedings Ql, Q2 (the proceedings Ww) 

287 pieced enlarged with pieces of inserted material 

287 unsized camlit unstiffened material, originally rich and Oriental, but 
subsequently a debased shoddy imitation 

288 nolle prosequi term for ending legal proceedings 
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scene i] THE WAY OF THE WORLD 83 

Now Petulant, all's over, all's well; Gad, my head begins to 
whim it about! Why dost thou not speak? Thou art both as 295 
drunk and as mute as a fish, 

PETULANT 

Look you Mrs. Millamant, if you can love me, dear nymph — 
say it — and that's the conclusion; pass on, or pass off — that's 
all. 

WITWOUD 

Thou hast uttered volumes, folios, in less than decimo se.wto, 300 
my dear Lacedemonian, Sirrah Petulant: thou art an epito- 
miser of words. 

PETULANT 

Witwoud, you are an annihilator of sense. 

WITWOUD 

Thou art a retailer of phrases, and dost deal in remnants of 
remnants, like a maker of pincushions. Thou art in truth 305 
(metaphorically speaking) a speaker of shorthand. 

PETULANT 

Thou art (without a figure) just one half of an ass; and 
Baldwin yonder, thy half-brother, is the rest. A gemini of 
asses split would make just four of you. 

WITWOUD 

Thou dost bite, my dear mustard seed; kiss me for that. 310 

PETULANT 

Stand off! I'll kiss no more males; I have kissed your twin 
yonder in a humour of reconciliation till he (hiccup) rises 
upon my stomach like a radish. 

MILLAMANT 

Eh! Filthy creature! What was the quarrel? 

PETULANT 

There was no quarrel. There might have been a quarrel. 315 

WITWOUD 

If there had been words enow between 'em to have expressed 



295 whim it about spin 

300 decimo sexto a book of very small size in which each sheet is folded into 
sixteen leaves (whereas a folio is composed of sheets folded into two 
leaves) 

301 Lacedemorian. Spartan brevity is Petulant's gift. 

303 Baldwin an ass in the beast epic Reynard the Fox reprinted in 1694 

(Davis) 
308 gemini pair of twins 

313 radish perhaps reminiscent of Sir Toby's difficulties with pickled 
herring in Twelfth Night, I, v, 114 
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84 WILLIAM CONGREVE [act iv 

provocation they had gone together by the ears like a pair of 
castanets. 

PETULANT 

You were the quarrel. 

MXLLAMANT 

Me! 320 

PETULANT 

If I have a humour to quarrel, I can make less matters con- 
clude premises. If you are not handsome, what then, if I have 
a humour to prove it? If I shall have my reward, say so; 
if not, fight for your face the next time yourself — I'll go sleep. 

WITWOUD 

Do, wrap thyself up like a woodlouse and dream revenge! 325 
And hear me, if thou canst learn to write by tomorrow morn- 
ing, pen me a challenge : I'll carry it for thee. 

PETULANT 

Carry your mistress's monkey a spider! Go flea dogs, and 
read romances! I'll go to bed to my maid. Exit 

MRS. FAIN ALL 

He's horridly drunk. How came you all in this pickle? 330 

WITWOUD 

A plot, a plot, to get rid of the knight; your husband's advice; 
but he sneaked off. 

Enter lady [wishfcrt] and sir wilfull drunk 

LADY WISHFORT 

Out upon't, out upon't, at years of discretion, and comport 
yourself at this rantipole rate? 

SIR WILFULL 

No offence, aunt. 335 

LADY WISHFORT 

Offence! As I'm a person I'm ashamed of you — fogh! How 



325 woodlouse reminiscent of The Silent Woman, II, iv, 140-42: 'Or a 
snaile, or a hog-louse: I would roule my selfe vp for this day, introth, 
they should not vnwinde me. 1 

328 Carry . . . spider bawdy, as in Marston, The Malcontent (ed. Bernard 
Harris, 1968) I, iii, 40-41: 

PIETRO % 

How dost thou live nowadays, Malevole? 

MALEVOLE 

Why, like the knight, Sir Patrick Penlolians, with killing of spidcrt 
for my lady's monkey. 
334 rantipole grossly ill-mannered 




scene i] THE WAY OF THE WORLD 8S 

you stink of wine! D'ye think my niece will ever endure such 
a borachio? You're an absolute borachio ! 

SIR WILFULL 

Borachio! 

LADY WISHFORT 

At a time when you should commence an amour and put 340 
your best foot foremost — 

SIR WILFULL 

'Sheart, an you grutch me your liquor, make a bill — give me 
more drink, and take my purse ! (sings) 
Prithee fill me the glass 

Till it laugh in my face 345 

With ale that is potent and mellow; 

He that whines for a lass 

Is an ignorant ass, 

For a bumper has not its fellow. 
But if you would have me marrv mv cousin, sav the word 350 
and I'll do't; Wilfull will do't, that's the word; Wilfull will 
do't, that's my crest; my motto I have forgot. 

LADY WISHFORT 

My nephew's a little overtaken, cousin, but 'tis with drinking 
your health; o' my word you are obliged to him. 

SIR WILFULL 

In vino Veritas, aunt. If I drunk your health today, cousin, I 355 
am a borachio ! But, if you have a mind to be married, say the 
word, and send for the piper, Wilfull will do't. If not, dust it 
away, and let's have t'other round. Tony! Od^ heart where's 
Tony? Tony's an honest fellow, but he spits after a bumper, 
and that's a'fault. (sings) 360 

We'll drink and we'll never ha' done boys, 

Put the glass then around with the sun boys, 

Let Apollo's example invite us; 

For he's drunk every night 

And that makes him so bright 365 
That he's able next morning to light us. 



345 laugh Ql, Ww (laughs Q2) 

338 borachio the Spanish leathern bottle for wine, hence the term for drunk- 
ard and the name of the minor character in Much Ado About Nothing 
342 grutch begrudge 
349 bumper brim-full glass of wine 
355 In vino Veritas drunkards speak the truth 
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This ur.it is designed for low and middle- income students for. an 

urban setting for grades 9-12, in a special education environment. These 
-tudents reading skills range from very low tc high. Therefore the activities 
in the lessons are designed to encourage focusing, critical thinking, writ- 
ing and some hands-on-activities. -owever, lots of discussion will 'be 
initiated for each lesson. The following lessens will provide students with 
™ irside overview unit of the "Restoration Period" in a productive and ex- 
citing way. 

Students will make a time line historical chart about women from the 
Restoration Period until present. V/e be using 2 different plays i. e., 
"~he Hover," "The v-'ay of the World," and "The ::an of :.: c de." The students 
will take a close lock at females during that period and compare how women 
are viewed today and valued as well as yesterday. 

DAY 1-DAY 3 The students will select one of the female characters of their 
choice from each of the J plays and compare them. The students will not read 
the total play. The students will read the introduction to each play to decide 
upon the female character. Some students may want to read a bit more in 
depth to get a fuller picture of the character and this r.ay or may not be 
permissible . 

APFPCAC V : The teacher will help to speed-up the lesson by providing the class 
with seme basic and interesting facts about the Restoration Period and how 
women were treated or noticed. The students will discuss the personalities, 
styles, dress, behaviors and manners of these women. From time to time, 
students may need to refer to different sections or specific lines of each 
Play to understand each character in greater detail. Special needs students 
may need two to three days to gather this information and move forward. 
The teacher should be patient and sensible and allow the needed time so, the 
student will not become frustrated and give-up. The lesson may need to be 
explained more than once and in a different way. 
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"AY ^, After the ur.it has progressed for a few days other thoughts and themes 
>/ill come forward. Today, will be a day of sharing, discussing and high- 
lighting facts and information abstracted from the 2 plays we have cerused 
m part. Each stvdent will do a five minute oral class presentation. Ten 
minutes will be allowed at the end to summarize the rewly fcund facts from the 
readings. Students will be allowed to present their thoughts in poetry, paint 
ings, collages, etc. Students who are unable to do oral presentations com- 
fortably may do an essay to be placed on display to share. 

DAY 5: Today, we will have pre-d iscussions about the play, "The Way of the 
World . " 

The three suggested plays from the " Restoration Period " i The :.: a n of I-ode . 
~he Wav cf the World and "he Pover . 

Possible questions: 1) What are the sexual expectations of women today? 

2) What were the sexual expectations of women during the Restoration Period? 

3) Do some women make themselves more sexually available to men today than 
yesterday.? k) Do women look at men differently today than they did during 
the .restoration Feriod? 5) What may have happened to women during the Rest- 
oration Period— had women been more independent or totally different than they 
are today? *) Could there have been a women's magazine during the Restoration 
Feriod? ~) '-'ow many female rulers did we have during the Restoration Feriod? 
n ) v ow many females were involved in public politics? 9) What would have 
happened to female gangs during the Restoration Feriod? 10) What would have 
happened + o women who kept secrets from their spouses or refused to asK their 
husbands permission for an example: an abortion, etc. 

m hemes, thoughts and ideas : 

--money alliances --having sex trying to hold on to a lover, 

relationship or husband. 

--marrying for love 

— marrying who you love 

— inheritances of. fortunes 

—marrying for money, prestige or by appointment 
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,-.e sources : 



1. Aphra 3ehn, "The ?cver." Yr.iversity cf ^ebraska ?ress, Lir.col- =rd 
^ondcn, 1^". 

2. William Cor.greve, "The Way cf the World." a 2- C -lack/'ordor V 

* orton/?'ew Ycrk, 2o°«. .iac.,/-or.cor., .< . .. 

? ' : lw r Ycrk? h l"pf?' ° f : ' :0de '" A ' C 31 "kAondon. W, w. rortor./ 



Cther resources: local and rational newspapers, .-nagazir.es and books. 



Submitted by : 

Patricia ^aye-Wilson 
Special Needs Teacher, 
"adison Park High School 




THE WIVES EXCUSE Thomas Southerns 



This series of lessons is designed for students in an eleventh grade 
English class in an inner city public high school. 

The class period lasts for 45 minutes. 

The class has already had preparation in the historical background of the 
play. They have read other works that have acquainted them with much of 
the vocabulary of the period. 



Act I Scene 1 

The class is divided into groups of four to six students so that each 
student can play the role of one footman (or more , if necessary). For 
example, a class of twenty four could be divided into four groups with one 
student taking the roles of Footmen 1 and 7. 
Each group reads the scene simultaneously. 

Students re-group according to the roles they played. All Footmen I 
together, all Footmen 2, etc. 
One person is appointed scribe. 

Students collaborate to list information that their character has 
imparted. 

The class re-assembles as one group. 

The information form each group is written on the chalkboard in brief 
phrases, grouped by role i.e. all information from Footman 1 on one panel, 
Footman 2 on another, etc. 



Students are asked to list the characters in their notebooks that the 
Footmen have discussed. They should put one person on each page and 
under. the name write anything that is known about the person as a result 
of the first scene. They will take these notes from what has been written 
on tie chalkboard. 



working through the information imparted oy the Footmen will lead the 
students to understand the author's purpose in beginning the play in this 
way. 

The notes the students take will serve as a reference for the characters 
when they appear in the play and also help them to understand the plot as 
it unfolds. 

After each reading assignment the students will be required to add any 
specific information they receive about the characters as they appear in 
the play. 



or 



Due to the fact that the language and conventions of restoration comedy 
are relatively alien to the students' own experience, they are often asked 
to read for content. When they are given a home assignment, they must 
spend enough time reading to answer specific questions Tney are not 
required to understand everything in the play. Instead they focus on 
issues that enlighten them about the restoration, provide the basis for a 
discussion of current attitudes on the same subjects, and offer them the 
opportunity to relate their personal opinions. 



Day 1 

Students are asked to read Act I Scene I at home. The class proceeds as 
described on the first two pages. 

Homelesson read pages 5 1 - 55 to find the answers to these questions: 

1. What is Wilding's complaint? 

2. Why did Spnngame's sister marry? 

3. What does Springame suggest she do? 

4. Does Mrs. Wittwould accept Spnngame's proposition? 
Why? 

5. What do you think of Wittwould's intentions as expressed in lines 
333-5? 



Day 2 

Review students' answers to questions. 

Discuss Mrs. Wittwould's views on men, husbands and ladies' virtue. 
Students volunteer for roles and read pages 55 -58 
Classroom discussion: 

Plot developments suggested by the conversion between Lovemore and 
Friendall. What could possibly happen as a result of FnendaH's request? 
How does Mrs. Friendall say she feels about her husband? In your opinion 
!S she justified? 
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Home lesson Read pages 59 -66 to answer these questions: 

1 Why does Courtall's name fit so well? 

2 What lines on page 60 hint at further plot development? 
3. How does Mrs. Frlendall help her husband save face? 

Take notes on the references to "reputation'' — Mrs. Fnendall's, Fannys, 
Mrs. Wittwould's. 



Day 3 

Compare students' answers to questions from assignment. 
Discuss information on "reputation". 
Students read pages 66 and 67 silently. 

Discuss the importance of "reputation" as it relates to Mr. and Mrs. 
Friendal 1 as revealed on these two pages. 

Two student volunteers read the roles of Springame and Mrs. Friendal 1 to 
page 69. Have one student summarize their "plot" 
Students continue reading through page 70 until someone can explain 
Lovemore's "hidden agenda." 

Homelesson Read to page 78 Continue notes on "reputation." Be able to 
explain why wilding thinks that women fall for him in spite of his 
character. 



Day 4 

Discuss "reputation" as it appears in the pages read the previous night. 
Progressslng through the assignment from beginning to end ask students 
to volunteer their observations from their notes and comment on the 
"character" of the various characters expressing their opinions. 

Homelesson Read pages 78-83 Explain how the problem of the duel is 
resolved. 



Day 5 



Students explain the motives of Mrs. Fnendall, Ruffles, Lovemore, and 
Springame. 

Students take roles and read aloud pages 83 through 92. 

Point out the ruse that Lovemore now puts into action. 

Discuss: the things that damage a man's reputation, a woman's, the 

differences in the way that restoration society views a husband and a 

wife, the difference between Mrs. Wittwould and Mrs. Sightly. 

Students read silently to page 95 until someone finds out why women are 

burdened with a double obligation with respect to reputation. 

Homelesson read pages 97 - 105 to find the answers to these questions: 

1 . How does Mrs. Friendall justify her defense of her husband? 

2. What does she know about Lovemore? 

3. What is her opinion of him? 

4. What is Lovemore's opinion of women in general? 

5. How doen Sightly react to Wellvile's revelations? 



Day 6 

Students volunteer answers to homelesson questions. 

Beqinning at page 107, students read aloud, one speech each to the end of 

Acc IV 

Discuss whether or not Wittwould is upset at the loss of Sightly's 

Friendship. Find lines in the text that support the answer. 

Students continue reading silently to discover Wittwould's plan. One 

student paraphrases the plot and Wittwould's motives. 

Students assume roles and read through Scene V Act II. (small masks may 

be used) 

Homelesson Finish the play 



Day 7 

Students debate the possibility/probability of Mrs. Friendall and 
Lovemore having a "future" together. 

Discuss the importance of REPUTATION: is it meaningful or superficial in 



this play? Is it important in today's society? What is a "bad" reputation? 
How can it harm one? Are all members of society judged oy 
the same standards? i.e. politicians? sports figures? entertainers? 
Does the reputation of a famous person have any effect on you? 



As a final evaluation of the students experience with The Wives Excuse 
they will be asked to write an essay on one of the following topics: 

1. Describe one character's view of marriage. How does it compare to 
your own? 

2. Give an analysis of Wittwould's personalllty. 

3. Explain "cuckolds make themselves." 



M L Burke 
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Barry Lew June 2, 1992 

Theatre Arts Teacher 
Leominster High School 
Leomi nster MA 

A ONE MONTH LESSON PLAN FOR MASTER WORKS 
IN RESTORATION COMEDY 

A) This lesson will be presented to Advanced Theatre Arts 
students, who have had one year of learning the basics 
concerning theatrical production* Students in this class 
must be recommended by their Theatre Arts Teacher and their 
Guidance Councelor. All students in this class have 
participated in a similar assignment before in basic Theatre 
Arts, called "Theatrical Dinner Party" • Students in this'* 
assigment, were required to design a theme dinner party and 
research and create authenticity for such an evening. 

This assignment could be executed through it's planning 
stages, or actually be presented in entirety by the class. 
At any given time, because of budget constraints, 
authenticity could be substituted with creativity. The main 
thrust of this assignment 13 the research, preparation and 
creative decisions that are needed in order to create a 
presentat i on . 

A RE ST OR AT I ON THE AT R I CA L 

R ART Y 

B) THE CLASS ASSIGNMENT IS TO CREATE AND DESIGN AN EVENING 
PARTY. THIS PARTY WILL BE DESIGNED AS IF TO TAKE PLACE 

ICO 



DURING A SPECIFIC TIME PERIOD AND PLACE ♦ RESTORATION 
ENGLAND. BEYOND CLASS MEMBERS INVITED GUESTS WILL BE 
INVITED TO YOUR PARTY. EVERYTHING THAT YOUR GUESTS SEE, 
HEAR, TASTE, TOUCH AND SMELL WILL AFFECT THEIR PERCEPTIONS 
AND ENJOYMENT OF THE EVENING AND IS TOTALLY UNDER THE CLASS' 
CONTROL. THE CLASS MUST CAREFULLY DETERMINE AND PLAN THE 
FOLLOWING: 

1) How will the class decorate the room? 

2) What historical characters will be attending this 
evenings festivities? 

3) Specifically, what mood/background music will be played 
throughout the evening? 

4) What will everyone at the party be wearing, specifically, 
Cthe class members as characters, servers, entertainers 
etc.). How will the guests be greeted? (Guests may be 
instructed or encouraged to attend in costume, that 
decision is left up to the class) 

5) Specifically, what foods and drink(s) will be served and 
how wi 1 1 they be served? 

6) What special events will occur throughout the evening in 
order to enhance the exper i ence? 

7) What social conventions existed? How did people speak? 
What games did they play? How did they entertain 
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themselves during Restoration England? 



8) What historical events might be used to enhance the 
evening? 

C) AFTER A BRIEF INTRODUCTION, THE CLASS WILL BRAINSTORM 
IDEAS ABOUT HOW WE WILL BREAK UP INTO GROUPS, IN ORDER TO 
RESEARCH AND ANSWER THE ABOVE QUESTIONS. WHEN GROUPS AND 
GROUP LEADERS ARE DETERMINED, THE TEACHER MUST RECORD WHAT 
EACH STUDENT'S RESPOSIBILITIES WILL BE FOR THE ASSIGNMENT . 
A CONTRACT COULD BE DRAWN FOR EACH STUDENT, USING A BASIC 
FORM. THAT THE TEACHER AND STUDENT COULD BOTH AGREE UPON. 

D) THE NEXT WEEK WILL TAKE PLACE IN THE SCHOOL LIBRARY WITH 
GROUPS CONDUCTING RESEARCH FOR THE ABOVE .QUESTIONS. DURING 
THAT TIME, IT IS NECESSARY FOR THE TEACHER TO SET ASIDE 
SPECIFIC TIMES FOR PROGRESS REPORT MEETINGS WITH EACH GROUP. 
THESE MEETINGS AND ALSO BEING PRESENT AT THE RESEARCH 
SESSIONS, WILL GIVE THE TEACHER A GOOD IDEA OF WHO IS 
PULLING THEIR OWN WEIGHT. RESEARCH TIME OUTSIDE OF CLASS 
WILL ALSO BE DETERMINED AT THE PROGRESS REPORT SESSIONS. 

E) AT THE END OF THE WEEKLONG RESEARCH PERIOD (THIS TIME 
FRAME COULD BE FLEXIBLE) EACH GROUP WILL REPORT THEIR 
FINDINGS TO THE CLASS. EACH GROUP IS RESONSIBLE FOR BOTH AN 
ORAL AND WRITTEN PRESENTATION OF THEIR FINDINGS. 

F) AFTER PRESENTATION OF GROUP REPORTS THE ENTIRE CLASS WILL 
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PARTICIPATE IN THE FOLLOWING LESSON: 

1) Ail of the students, in this class, have completed an 
extensive unit on Viola Spolin's "Improvisation for the 
Theater". They should have an understanding of how to 
develop and use "POINTS OF CONCENTRATION 5 ' that are fully 
exp 1 ained in her curr i cu 1 urn, 

2) The purpose/g^al s of this unit is to have the 
students understand some of the costume fashions and styles 
of The Restoration Period and how these would affect and/or 
reflect a Restoration character's movement, expression and 
att i tudes. 

3) The approach/way that this lesson will be presented 
will follow the format presented in Viola Spolin's book 
mentioned in paragraph 1). This lesson be could integrated 
into an improvisation curriculum, or be used by itself with 
a class already familiar with ViOia Spolin's methods. 

a) First the class will view slides of Restoration 
prints of people (the ones that we saw in class 
woul d be great ) . 

b) While they are watching, students will be asked 
specifically to jot down their descriptions of the 
fashion clothing and accesories that they see. What 
do they show us about these people? How do they 
look like these people feel? How does the clothing 
and wigs make them feel physically (i.e. the wigs on 
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their heads) and emotionally? Can you project what 
they might be thinking? 

c) After viewing the slides, we will discuss their 
thoughts and findings, 

d) We will then do some improvisation exercises. 
The first Improvisation exercises will use the 
entire class, in our open space, at the same time. 
Students will be told that the "POINT OF 
CONCENTRATION" is to Imagine specifically what they 
would be wearing if they lived in the Restoration 
Period and how does this affect their movement. 
After thinking about it on their own, the teacher 
will then choose one student to be first actor and 
leader. When that person is ready call "curtain". 
First actor moves around stage in imaginary costume. 
After costume has been established, the other 
students will be told to join in the action when 
they are ready. While the action is going on, the 
teacher will side coach with these ideas, 
(Concentrate on how your head feels! Concentrate on 
your feet! Concentrate on your midsection! Without 
speaking greet your neighbor! Move along, greet 
someone else! Ignore eveything around you except 
the people in the scene!). When the entire class 
joins in, or when it looks like no one else will 
join in, call "cut" and have group sit ready for 
dicussion . 
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e) Discuss, how did you fee! during exercise? What 
worked? What people looked like they belonged in 
those slides that we watched? What could you do to 
make your movement and manner more realistic? 

f) The second Improvisation will be conducted the 
same way as the first. However, the "POINT OF 
CONCENTRATION" this time will be, what do the 
clothes say about yoy and the way that you feel. 
Side coaching examples: (Stand in costume! Hold your 
head in costume! Look around in costume! Examine 
your space! Make contact with specific things around 
you! Examine your neighbor and what they are 

wear i ng! 

g) Same discussion as subsection 5. 

h) If time permits, do some "where" exercises, using 
our new imaginary costumes and manners. 

4) Evaluation process. How many people involve 
themselves in the improvisations? Do the ones that usually 
lead the way, continue? Do students, who are usually 
reticent about joining, par 1 1 c 1 pate' 5 

G) AT THIS TIME LESSON COULD BE CONCLUDED OR ACTUAL PARTY 
COULD BE EXECUTED. 
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H) EVALUATION PROCESS FOR THE ENTIRE LESSON: 

STUDENTS WILL BE GRADED FOR THEIR GROUP WORK, 
INDIVIDUALLY AND ALSO THE GROUPS WILL BE GRADED. CLASSROOM 
PARTICIPATION WILL ALSO BE MEASURED ALONG WITH ENTHUSIASM 
AND THE ABILITY TO FULFILL THE ASSIGNED TASKS . 
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Virginia Byrne 
Masterworks Class 
June 1992 

Restoration Comedy Curriculum Unit 

One Week unit 
Objective for Unit 

Five 45 -minute period lesson plans 
Five assignments 
One extra credit assignment 
Suggestion for evaluation 



"Understanding The Women of the Restoration" 

Objective: To glimpse the mind of the 17th century English 
woman and to try to understand the attitudes that prevailed 
toward her through a study of the period's Female 
Playwrights,Actresses and Heroines. 

Target Audience:College or Secondary Women's Studies' 
Course 



Class #1 

The Playwrights 

Divide the class into five sections. Provide for each 
section readings from Fidelis Morgan's "The Female Wits" 
on and by the five writers: 

Aphra Behn and "the Lucky Chance" 
Catherine Trotter and "The Fatal Friendship" 
Mary Delarivier Manley and "The Royal Mischief 
Mary Pix and "The Innocent Mistress" 
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2. 



Susannah Centlivre and "A Wonder :a Woman Keeps 
a Secret" 



This class should be spent reading the materials and 
preparing a brief oral report on the playwright and rehearsing 
one two-minute scene from the play assigned. 

The rest of the class will be required to take notes on all 
reports. 

Each section will also prepare a brief quiz on the 
materials which will be taken at the end of the week. 



Assignment: 

Read over your part of the presentation and pass in 
tomorrow your contribution to the written quiz for 
compilation by the instructor. 



Class # 2 

Perform the prepared presentations opening up to questions 
after each segment. 

Assignment: Study notes for a quiz on material at the 
beginning of Class # 3. 

Each section will be given a actress of the period to research 
and prepare a monlogue about which will be presented to the 
class as if it were a visit from this 17th century actress telling 
about herself. 
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3. 

Rebecca Marshall 
Elizabeth Barry 
Nell Gwynne 
Ann Bracegirdle 
Margaret Hughes 



Day # 3 

Quiz compiled from the 50 questions passed in during 
yesterday's class. 

Presentaion of the five monologues of the Seventeenth 
Century Actresses. 

The monologues should also include a description of the 
theaters of the times and how the women were received in 
the plays. 

Assignment:prepare for a quiz on the period theaters and the 
actresses presented. 



Day # 4 

Quiz on the assignment. 

Dw'o.. class into the five sections again. 

Pass out five designated scenes from Restoration Plays. 

Give the groups time to read and analyze the scenes with an 
emphasis on the way women are within the context of the 
plays. 
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4. 

1700 Congreve's "The Way of the World" Act II sc. 1 

lines 89-220 Fainall and Mrs. Mar wood 

1675 Wycherly's 'The Country Wife" Act II sc.l to line 

130 

Pinchwife, Mrs. Pinchwife, Alithea 



1677 Behn's "The Rover" Act III sc, 5 Florinda, 

Willmore 

1676 Etheridge's "The Man of Mode"Act ii sc. 1 

1632 Shirley's "Hyde Park" Act I sc.2 

The scenes must be presented in the next class preferably in 
chronological order. The students should be encouraged to 
look at the whole play if not in detail at least in an overview. 



Class #5 

Presentation of the scenes followed by discussion led by the 
following questions: 

Do you think that 17th Century England was a pleasant time 

and place to be a woman?Support the arguments. 

Why were there no women playwrights prior to this period 

and why do you think they emerged at this time? 

How were actresses viewed?Why were there no actresses on 

the English stage to this point and why did they emerge at 

this time? 
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Assignment: Prepare a two page essay on one aspect of Women 
and the Restoration Theatre 



EXtra Credit Assignment 

This assignment can be offered at the beginning the the Unit. 

Investigate women in government or the trades during this 
period including the Queen and prepare a written OR oral 
report. 



Prepare a report on the art of the period looking at either 
Women Artists or Women in Art. This repart would open the 
possibilities of discussion of women as they are portrayed in 
Visual Art. 



Tina Langson 
Brockton High School 
Brockton, MA 0E401 

RESTORATION COMEDY UNIT 

I took some liberties with guidelines and devised activities for 
two different classes. Since I currently teach both freshmen and 
seniors, I planned these projects for them; however, I think the plans 
^ or T he Relapse and The Rove r are suitable for any high school year. 
I designed the activities f or The Wag of the World and comedy for 
seniors who are so sophisticated , urbane , witty , and 1 iterate they Just 
astound , 

I would allow a week for reading each play and one to two weeks for 
each activity . 

Brockton High School is a largB, urban school whose student body is 
racially, ethnically, and economically diverse. Course offerings are 
tracked on a basic to Advanced Placement lBvel . 
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Tina Langson 
Brockton high School 
Brockton, flA 02401 

These questions on The Wag of the World are suitable for seniors, or for 
those students who have an extensive background in literary analysis. 
How many you assign is your choice. flany of these questions lend 
themselves to lengthy analysis. 

Writing 

1. What is there in Millament's character that makes her one of the most 
comic f igures in literature? 

2. How does Congreve portray the shallowness of his characters? 

3. Comment upon Sir If or Evans' crticism that in this play, triumph 
occurs in the form of "the witty over the dull, of the graceful 
over the boorish " 

4. What is there in this play that resembles the way people act today? 
What similarities do you see with your own racial, ethnic, or 

rel igious group? 

5. In what ways are characters' personalities reflected by their 
surnames? 

6. Draw a web of the relationships among the characters, 

7. Diction is important in this play, "While I hated my husband, I 
could bear to see h im; but since I have despised him, he's too 
offensive, Find other such examples and explain the impact of the 
chosen words and their order in the sentence, 

8. Mirabell says people commit rash acts in order to preserve their 
reputations, Discuss this statement in relation to the entire 
play , 

9 . What does Congreve say about women when Hirabell says , "a man may 

as soon make, , ,, or a fortune by his honesty, as win a woman by plain 
dealing and sincerity," Support this assertion by citing quotations 
and referrring to events in the play , 

10, Cite examples of Sir Willful's ignorance, 

11, Discuss Flillament's views of a woman's role in marriage, What is 
Mirabell's view of women? How are their views similar or unlike the 
views people hold today? 

12, Discuss flirabell as a man of sense, principles, and modesty, 
Contrast him to Petulant , 

13, Discuss flillament as an independent woman, 

14, What difficulties are presented to the reader by having characters 
mentioned in Act I not appear until Act II? 
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15. Discuss Edwin fluir's observation that flillament "is a sensitive 
girl in an insensitive world." 

IB. Discuss: Characterization is more important than plot in this play. 

17. Comment on Ashley Thorndike's evaluation of UOTUJ "as a presentation 
of manners of a particular social group, as the refinement of 
raillery, flirtation and affection, as a model of style it is close 
to perfection." What are the typical actions (manners 
and beliefs) of your social Cethnic, religious, or racial) group? 



Research 

1 . Compare and contrast sexual attitudes and mores during the Restoration 
and the Jazz Age . 

2. In an art book, find drawings by Rowlandson and Hogarth. Which ones 
would you choose to illustrate this play? Why did you select them ? 

3. Read a selection of poems by John Suckling. Why does Hrs. Fainall 
quote him? What is the relationship between his poetry and the 
play ■ s plot? 

4. Look up all the allusions to Greek mythology and write a short 
biography of each god and goddess . 

Role Playing 

1. Two teenage girls discuss their boyfriends. 

2. Two women in their forties discuss their husbands, 

3. Two teenage boys discuss their girlfriends. 

4. Two men in their forties discuss their wives. 
Bibliography 

Restoration Th eatre Edward Arnold Publishers, Ltd. 

London 1965 

Miner, Earl, ed. R estoration Dramatist s Prentice-Hall, Inc. 
Englewood Cliff, Nj" 1966 

Nicoll , Allardyce B ritish Drama Brown and Noble , Inc . 
NY 1963 



Thorndike , Ashley B ritish Comedu Cooper Square Publ ishers , Inc . 
NY 1965 



114 



Comedy as a Genre 

Chose one of the Following quotations to use as the basis of an 
analytical essay. This essay should be at least 1000 words and 
incorporate quotations and incidents From T he Uaq oF the Uo rld to 
substantiate your point oF view. 

1. "Art and discipline render seemly what would be unseemly without 
them." Beorge Santayana "Carnival" Comedu : Cr aning and Form 

2. "Comedy aims at representing mer as worse, Tragedy as better than in 
actual liFe." Aristotle P oetics chapter II 

3. "Comedy is ... an imitation oF persons inFerior - not, however, in the 
Full sense oF the word bad." Aristotle P oetics chap. V 

*i . "Comedy, then, is an organically complete imitation oF an action which 
is ludicrous; in language, embellished with each kind oF artistic 
ornament, the several kinds Found in separate parts oF the play; in 
the Form oF action, not oF narrative; with incidents arousing 
pleasure and laughter, wherewith to accomplish its kartharsis oF such 
emotions." Nathan A. SwiFt, Jr. C omedu: Meaning and Form 

5. "One oF the chieFest graces" oF comedy and "the greatest pleasure oF 
the audience is the chase oF wit." Dryden A n Essau of Dramati c 

Poes u 



6. "Restoration comedy recreated a vivid likeness oF that sophisticated 
part oF society, which, however remote From the rest, marked this 
period historically and histrionically." Ualter Sorrell 

Facets oF Comedu 

7. "It is the business oF the comic poet to paint the vices and Follies 
oF humankind." Congreve PreFace to The Double Deale r 



Additional project For seniors: Read chapter 13 oF Hobbes 1 Leviatha n . 
Apply his philosophy oF mankind's need For power to The Uau oF the 
Uorl d . This essay should be at least 1000 words and incorporate 
quotations and incidents From both primary sources to substantiate 
your thesis . 
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A FINAL ACTIVITY FOR "THE ROVER" 

I designed this activity for students who have trouble seeing 
the relevance of literature. I do not have a certain track 
in mind, For these students exist at all levels. 

This as activity may draw its largest group of fans from 
those who believe writing to be one of their weaknesses. 

Groups of four or five will work well in this project. I'd 
allow a week's time in the library and then two days for 
presentations . 

DIRECTIONS: Now that we have finished our reading and 
discussion of The Rove r, it is ycur Job to adapt the play 
to a new setting. The time is the 1360 's; the piece, 
America. Your mission is to recast the characters in 60' s 
roles; ledefine the conflict in 60 's causes; and set the 
whole to 6Q's music. 

Example: Florinda and Hellena are the daughters of a US Army 
general who is stationed in Viet Nam. While their father is 
away, Florinda and Hellena' s brother Anthony, an ROTC cadet 
at fllT, is their guardian. Seeking a little excitement, the 
sisters go to Woodstock where they meet Blunt, Uillmore, et 
al, all of wham are draft resisters. Florinda and Heliena 
get themselves into a bit of a mess by falling in with a 
"hippie" crowd. Blunt and Uliilmore come to their aid, and a 
close friendship forms. Anthony, who has discovered their 
receipt from the travel agent , commandeers a National 
Guard helicopter and lands at Uloodstock to bring his sisters 
back home and enroll them in a convent school . Anthony 
highly disapproves of Blunt and Uliilmore and their politics. 
C You continue from here . ) 

Suggested musical selections: The General -"Ballad of the 
Green Berets"; the sisters - "Born to Be Wild"; Blunt and 
Uillmore - "Steet Fightin' flan"; Anthony - "Nowhere flan"; 
Lucetta - "Honky Tonk Womep" 

You will need to spend time in the IRC's doing research on 
the time period. There are books for specific decades and 
more general encyclopedic volumes in the Azure and Red IRC's. 
The Green IRC has books on music. 
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Tina Langson 



CONFLICT IN " THE RELAPSE" 

One of the thrusts of the ninth grade year at Brockton High, 
in both the English and social studies departments , is 
conflict and conflict resolution. This writing assignment, 
for advanced level students, follows their reading and 
discussing the play. Given the number of characters and the 
simplicity of plot, students will keep response Journals 
rather than answer comprehension and critical thinking 
questions. Thus, the final assingment is to analyze one of 
the major conflicts in the play. Students must incorporate 
the appropriate terminology, have a clearly defined thesis, 
have supporting details, use quotations from the text, and 
analyze the causeCs), the style of conflict, and the 
resolution . 

If your school has a computer lab, allow two class periods 
for them to type and print. 

Peer editing, with two students reading each essay, is 
valuable in getting students to recognize good writing and to 
see their own weaknesses. If you decide on peer editing for 
the rough drafts, it's a good idea to have students use ID 
numbers rather than their names in order to insure an 
impartial reading. One class period required. 

Sample peer editing sheet follows. 
Conflict terminology sheet folloiws. 
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Papers ID 

Your ID 

1. Copy down the thesis. 

2. List all conflict terminology. 

3 . Copy the sentence that states the cause of the conflict . 

4. List the details that support #3. 

5. Copy the sentence that states the style of conflict. 

6 . List the details that support #5 . 

7. Copy the sentence that states the conflict resolution. 

8. List the details that support #7. 

9. Copy three direct quotations from the play used in the 
essay . 

10 . Write sp over misspelled words . 

11. Write frag over fragments. 

IS. Urite P over errors in punctuation. 

13. Is the essay written in present tense? 

14. Are there transitional words and phrases between 
paragraphs? From which paragraphs is trasnition 
lacking? 

15. Uhat I like best about your essay is 

16. You could improve your essay by 
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Jo-Ellen S. Wood 
Restoration Comedy 
June 16, 1992 

Three Week Plan for Class 
in 

Restoration Comedy 

Class makeup: 

This lesson plan is designed for an eleventh/twelvth grade elective survey 
course in drama. My classes are usually made up of a mixture of students with 
academic abilities from basic to advanced. They are mostly students from an 
affluent suburban community, but not all students are affluent. There are also 
Metco students of various backgrounds in the class. 

Course background, overview: 

In a survey course, the students would have read Greek and Medieval drama 
before encountering Restoration Comedy. (They would have read at least one 
play from Shakespeare in earlier grades.) In this course the students would 
have considered many aspects of drama, including the social, political, 
religious, intellectual, and even economic factors. They would have 
contemplated theatre as a part of its society rather than apart from its society. In 
keeping with this overall approach, after reading and discussing the theatrical 
and literary approaches, they would look at the historical setting of Restoration 
Comedy. 

Objective: 

The goal of this assignment is to extend students' understanding of theatre as 
an integral part of its society, and that a comedy of manners should be seen in 
the context of the Restoration Period. 



Da: 1- 

The teacher will introduce Seventeenth Century history, Aphra Behn, and 
the manners and society of the Restoration. A chronology of major events and 
persons will be presented in a lecture/discussion format. Discuss changes in 
the theater since Shakespeare. 

Assignment: Make a list of the proper topics for art and entertainment. 

Day 2: 

Divide the class into groups. Each group is to reach concensus about 
the following questions. The students must be prepared to explain and defend 
their decisions. 

1 . What are the major topics of today's entertainment? 

2. Is there a difference between art and entertainment? 

3. What are the appropriate topics for each? 

In the last twenty minutes.hold a general discussion to allow a report from each 
group and to discuss the answers. 



Day 3: 

Describe the out of class assignment for the next two weeks. Before 
reading the play in class, the teacher should hand out a broadside proclaiming: 



£Tlje tljeatred are deljednled to lie aljut down 
indefinitely. £Tljid id neeeddaru leeaude of tlje moral 
eorrnptioR ivljielj tlje platjd exljiLit and encourage. 

©n tije dag after tlje elate finteljed reading tlje play, a Ijearing 
to determine tlje merit of tljie action urill lie Ijeld in tlje elaeeroom. 
'Jaelj group of interested parties mag offer eiridenee to a panel of 
jndgee nrljielj nrill mane a inal decision aliont nrljetljer to reelnd or to 
enforce tlje decree. 



Divide the class into groups which will act as interested parties. You may find 
the following groups useful, but feel free to work out your own. The students 
themselves may discover other groups they would like to represent. 

Puritans circa 1C50 in England 

Jacobites 

Friends of Charles II 

Servants and working class people circa 1650 in England 
Playwrights of the Restoration Period 

Playwrights of other times or cultures, ie. Sophocles, Shakespeare, 
Moliere (The class would not yet have studied Ibsen or Rostand.) 

Characters or real people from other periods of history which interest the 
students 



The students will have time outside of class to research the group they 
represent while class time is given to reading and discussing the text. This wil 
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probably take about six class periods. The researchers are to learn about 
historical background, attitudes and beliefs, social and economic standing, 
education, leaders, and so forth for the group they represent. It would also be 
wise to be prepared for arguments which might be presented by opposition 
groups. Each group must also submit a preliminary and final outline of their 
information and a bibliography. It might be practical to set a time limit for each 
group's presentation. 

Grading will be based on accuracy and thoroughness in both written and oral 
work. 

Ideally, some teachers and students from outside the class could serve as the 
panel of judges. Obviously, this needs to be arranged well in advance of the 
"hearing " 



Day 4: 

The class wiil visit the library to begin finding sources for information. 
Begin group research. 



Day 5-10: 

Begin reading aloud in class The Rover, by Aphra Behn. Students take 
parts for reading. I do not usually have students prepare their parts in advance, 
but we do interrupt ourselves to ask questions, check comprehension, and 
discuss the play. It is helpful to keep the following charts on a blackboard or 
sheets of newsprint. There should be one chart for each character containing 
some of the following information: 

1. Character's name, physical and biographical information, and 
relationships with other characters. 

2. Major effects on events and other characters 

3. A few revealing and/or typical lines of dialogue. 



Day 11 or 12: 

Groups must turn in their preliminary outline and bibliography for 
research. 

If a class reads particularly quickly, I would insert the following activity 
into the Restoration Unit. 

Present the class a copy of the scene from Etherege's Man of Mode in 
which Harriet gives instrucion on the way to convince people that one is in love 
(Act III, scene i, lines 87 - 1 62). Divide the class into pairs. After a brief time of 
rehearsal, students may show the way in which they would deliver the scene 
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Day 13: 

Read from Collier's View of the Immorality and Profanities of the 
English Stage and discuss the censorship issue. The students never have 
trouble relating this subject to modern cases. 

Day 14: 

The class period will be spent in hearing opinions for a decision about 
allowing the theaters to continue operation. 

At the end of each unit, I ask the students to write an evaluation of the 
project. They are to tell what part of the course worked well for them and to 
make suggestions for what would have been better. 



Paulette J. Idelson 
June 16, 1992 



Huntington Theatre Company 
Master Works Study in Restoration Comedy 



Assignment 



Develop a teaching unit using Restoration England background 
and three plays studied thus far. The curriculum will be 

divided into day to day teaching units with discussion 
questions, writing assignments, activities, and quizzes. 
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Huntington Theatre Company 
Master Works Study in Restoration Comedy 



Teaching Unit Assignment 



Target Class: High School Seniors 



Objectives: Students will demonstrate knowledge of 

important historical events occurring in 
the seventeenth century. 



Students will exhibit a basic understanding 
of characteristics of Restoration Comedy. 

Students will compare codes of social 
behavior in seventeenth century England 
with contemporary codes of social behavior. 

Time Frame: Twenty classes (1-1 1/2 hours per class) 

Approach: Class discussion, reading and writing 

assignments , class activities , vocabulary 
quizzes, and test on entire unit. 



Materials : 



Plays : 

The Wives Excuse 
The Relapse 
The Way of the World 
Handouts : 



(Thomas Southerne) 
(John Vanbrugh) 
(William Congreve) 



Seventeenth Century Chronology 
Activity Projects 
Writing Assignments 
Restoration Period Vocabulary 



Evaluation: Writing Assignments 

Vocabulary Quizzes 
Participation in Class Activities 
Activity Project 
Test on Entire Unit 
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Huntington Theatre Company 
Master Works Study in Restoration Comedy 



Day by Day Teaching Units 



Day 

1 Introduction to Restoration Comedy 
Handout: Seventeenth Century Chronology 

2 Codes of Social Behavior, Male/Female Relationships 
Lifestyle of the Upper Class 

3 Restoration Comedy Character Types: 

Fops , rakes , mistresses , pseudo - wits 
Prologue and Epilogue 
Characternyms 

Homework: Read The Wives Excuse (Thomas Southerne) 
Handout : Vocabulary Sheet 

4 Introduction of The Wives Excuse 

Biography of the playwright 

Where the play was first presented and how 

the audience liked it 
Description of the characters 
Handouts: Activity Projects 

Writing Assignments 

5 Discussion of Play, Scene by Scene 

6 Discussion of Play, Scene by Scene 

7 Vocabulary Quiz 
Presentations of Activity Projects 

8 Presentations of Writing Assignments 
Discussion 

Homework: Read The Relapse (John Vanbrugh) 
Handout: Vocabulary Sheet 
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Day 



10 



16 



18 



19 



Introduction of The Relapse 

Where the play was first presented and how 

the audience liked it 
Description of the characters 
Handouts: Activity Projects 

Writing Assignments 

Discussion of Play, Scene by Scene 



11 Discussion of Play, Scene by Scene 

12 Vocabulary Quiz 
Presentations of Activity Projects 

13 Presentation of Writing Assignments 
Discussion 

Homework: Read The Way of the World (Wm Congreve) 
Handout: Vocabulary Sheet 

14 Introduction of The Way of the World 

Where the play was first presented and how the 

audience liked it 
Description of the characters 
Handouts: Activity Projects 

Writing Assignments 

15 Discussion of Play, Scene by Scene 



Discussion of Play, Scene by Scene 



17 Vocabulary Quiz 

Presentations of Activity Projects 



Presentation of Writing Assignments 
Discussion 

Class tint* devoted to review of essential material 
covered in class. 



Field Trip: view a Restoration Comedy Play (or movie) . 
20 Test on entire unit. 
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The Wives Excuse 



Discussion Questions 



A. Why c" JL Southerne create the footman scene at the 
beginning of the play? 

B. What is the main plot of the play? 
What are the secondary plots? 

C. In a moral system of rewards and punishments vicious 
action should be punished and constancy in virtue should be 
rewarded. Is this true in "The Wives Excuse"? 

Consider: 

Mrs . Friendall 
Friei?dall 
Mrs . Wittwoud 
Welvilie 
Fanny 

D. Could Southerne have created "The Wives Excuse" to 
depict real life in the world of 1691? 



Writing Assignment 



Write an alternate ending to the play. Be prepared to 
discuss your changes with the class. 



Activities /Choose One) 



A. Sketch a set for one act in the play. Indicate where 
props are to be placed. 

B. Design the costumes for one scene in the play. 

C. Describe a typical day in the life of one of the 
characters . 

D. Explain the meaning of one song in the play. 
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Restoration Period Vocabulary Quiz 
Th e ves Excuse 



Twenty Questions; Five points each 



1 . 


chere entire 


(whatever one wishes) 


2. 


bones 


(dice) 


3. 


set 


(wager) 


4. 


pretious 


(precious) 


5. 


spark 


(a fool) 


6. 


bilk 


(cheat) 


7 . 


joynture 


(dowry) 


8. 


clutter 


(clatter) 


9. 


borachio 


(leather wine skin) 


10. 


pam 


(jack of clubs) 


11. 


intelligence 


(news , instructions) 


12. 


pari 


(talk) 


13. 


writings 


(marriage contracts) 


14. 


f resko 


(in the fresh air) 


15. 


lanterlow 


(card game) 


16. 


cogitabund 


(meditating) 


17. 


upper galleries 


(theatre seats for lowest classes) 


18. 


commodes 


(womens' tall head-dresses) 


19. 


dog' d 


(closely trailed) 


20. 


rake-hell 


(rascal) 
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The Relapse 

Discussion Quest iona 



A. In the play Vanbrugh contrasts provincial life with 
town life. How do these life styles differ from one another? 

B. What do the following characters desire? 

Loveless 
Amanda 
Berinthia 
Worthy 

Lord Foppington 
Young Fashion 
Hoyden 

State which characters are successful in achieving 
their desires. 

C. Berinthia becomes Amanda's confidant in trying to 
deal with Worthy. How does she treat Amanda? 

D. Contrast the philosophy of life of Hoyden and Amanda 
with that of Hoyden's Nurse and Berinthia. 

Writing Assignment 

A charge against Vanbrugh is that he offended 
deliberately against accepted social morality. Yet he 
presented contemporary conduct with a frankness and 
acceptance which delighted as much as it shocked. 

What, in your opinion, are the major offenses which the 
play commits against morality? 

Is anyone corrupted by the behavior of the characters? 
Activities 

A. Design a total look for Lord Foppington. Describe 
how he would attempt to achieve this look. 

B. Act out the role of Lord Foppington, selecting parts 
of the play denoting his self -occupation with the role of a 
beau. 

C. Sketch a set for one act in the play. Indicate where 
props are to be placed. 

D. Explain the Epilogue spoken by Lord Foppington. 
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Restoration Period Vocabulary Quiz 
The Relapse 



Twenty Questions; Five points each 



1. portmantle 

2. Jacobite 

3. rents 

4. by tale 

5. perspective 

6 . bubble 

7 . padnag 

8. running horse 

9 . ombre 

10. strollers 

11. d6gag6 

12. chatr6 

13. physic 

14. babies 

15. Phtlasic 

16. scour 

17 . skip- jack 

18. Baal 

19. murrain 

20 . gibberidge 



( traveling -bag} 

(supporter of James II) 

(pay, or salary) 

(tally, counting by numbers) 

(telescope) 

(cheat) 

(easy-going) 

(racehorse) 

(a card game) 

(vagabonds) 

(nonchalant) 

(castrated) 

(medicine) 

(dolls) 

(asthmatic) 

(run) 

(professional deceiver) 

(false god) 

(plague) 

(gibberish) 
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The Way of the World 
Discuss ion Quest ions 



A. Compare Mirabell with Fainall . How are they alike? 
How are they different? 

B. Contrast the love scene between Millament and 
Mirabell with that between Lady Wishfort and Sir Rowland 
(Waitwell in disguise) . 

C. Which of the characters use the term "the way of the 
world"? What does it mean? 

D. This play has been praised for the wit of its 
dialogue. Cite some examples. 



Writing Assignment 



Congreve's purpose in writing The Way of the World was 
to find a means of reconciling the ideals of moral conduct 
with the actualities of social experience at the time. 
Explain, by citing some examples from the play, how he 
endeavored to accomplish this goal. 



Activities 



A. Draw a chart depicting how some of the characters in 
the play are related to Millament. 

B. Design costumes for Witwoud and Petulant 

C. Design a set for a scene in the play. 

D. Pretend you are Mirabell. Write a monologue 
revealing how you feel when you see Millament. 
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Restoration Period Vocabulary Quiz 
The Way of the World 





Twenty Questions; 


Five points each 


1 . 


prefer 


(offer) 


2 . 


sufficiency 


(ability) 


3 . 


fable 


(plot) 


4 . 


bubbles 


(victims of fraud) 


5 . 


buttered 


(lavishly flattered) 


6 . 


humours 


(moods) 


7 . 


shift 


(take care) 


8 . 


under s t anding 


(intellect) 


9 . 


condition 


(gentle birth) 


iu . 


robbed 


(tricked) 


1 1 . 


of force 


(of necessity) 


1 o 


prevent 


(anticipate) 


1 3 . 


moity 


(half) 


1 A 


streamers 


(balloons) 


15. 


peruke 


(wig) 


16. 


crips 


(crisp) 


17. 


watch- light 


(night- light) 


18. 


frippery 


(old ragged clothes) 


19. 


burnish 


(grow plump) 


20 . 


strange 


(reserved) 
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Dorothy Dudley 
Masterworks Curriculum 
Restoration Comedy Unit 
16 June 1992 

Congreve's The Wav of the World 

Objectives : 

* To bridge the curriculun. gap that currently exists between 
Shakespeare and Sheridan in the grade eleven British literature course for 
college prep, and honors level classes. 

* To acquaint students with the historical background as well as the 
"look" and "feel" of the Restoration. 

* To expose students to The Wav of the World as a "masterpiece M of 
Restoration comedy. 

* To familiarize students with use of denotative names [characternyms] 
in drama. 

* To examine the significance of the title of the play in context of 
romantic relationships: viz. the hero/heroine; villain/ villainess. 

* To explore various plot devices, characterizations, and conventions 
in comparison/contrast to Shakespearean drama and in anticipation of 
Sheridan and Wilde. 

Estimated duration - two weeks 
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Dudley 2 



Procedures: 

Week One: Introduction to the Restoration and to Congreve's The Wav 
of the World . 

* Day One- Before students begin to read the play itself, spend one or 
two days on Introduction. (See "The Restoration: An Introduction" enclosed) 

* Dav Three- Begin to read the play in class with students taking parts. 
Use this forum to explore the characternyms as Congreve applies them. 
Compare to Bunyan's allegorical use of names in Pilgrim's Progress . 

* Dav Four - Review the notes on "Love and Marriage in Congreve's 
England" before continuing to read with the class. 

* Day Five- Review student responses to Mirabell as a prospective 
husband, (See homework Day 4, below). Some lively discussion will provide 
a chance to note the Restoration tendency for deference, verbal indirection, 
excessive politeness. These same tendencies may also abet the aims of self- 
seeking, manipulative types. Also review some characternyms: Fainall, 
Marwood, Witwoud, Petulant, Wishfort, etc. 

Homework assignments: 

* Dav One -Read selections from Pepvs' Diary : "Personal Affairs," "The 
Execution of a Regicide," "The Coronation of Charles II," "The London Fire." 

* Day Two - Write a paragraph or two in which you compare/ contrast 
the "look" of Commonwealth (1649-1660) fashion with that of the 
Restoration. (See Exhibits A & B) 
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Dudley 3 



* Dav Three - Begin to read The Wav of the World . Complete Act I. 

* Dav Four - Prepare a brief summary of Mirabell's "love" matches as 
gleaned from your reading of the exposition in Act I. Comment on Mirabell 
as a potential husband. Does he seem like a promising prospect? Would he 
make a good husband by today's standards? 

* Dav Five - Read Acts II and III. 

Week Two: Finish reading and analysis of The Wav of the World . 



* Dav One- Since students have now completed three acts, they will 
need little help identifying characters once terms like wit, truewit, dunce, 
fop, rake, mistress, and coquette have been made clear. Ask the class to 
review mentally the events of the play. Have them comment on the 
relationships that they see. What has gone on between Mrs. Fainall and 
Mirabell? What about Mrs. Marwood and Mr. Fainall? What are the Fainalls 
feigning? What do you think of Millamant? Is she a match for Mirabell? Are 
Petulant and Witwoud serious love interests for Millamant? And what about 
Sir Wilfull Witwoud? Is he seroious at all? 

* Day Two - Discuss the comic effect of Sir Wilfull's arrival. Note 
Congreve's use of the rustic as a clown. How are other characters made 
comic? Foible? Mincing? Lady Wishfort? Remember how Petulant's flaws 
were made to look like virtues by Witwoud in Act I? Does social class have 
something to do with comedy? Are any of these stock characters that we 
may expect to see again in comedy? Which ones? How do you know? Did 
Shakespeare make use of such characters so far as you know? 
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* Dav Three- Begin by asking students if they were struck by any 
particular scene in Act IV. Then examine the famous "Proviso Scene," using 
the questions from the Huntington Study Guide as a basis for discussion. 

* Dav Four- Now that studc.-vts have finished reading the play, it is 
important to ask for comments about the title. Have students locate the 
three times that the title is used. fTwice by Fainall; once by Mirabell) 
How does this title encapsulate what we have seen about love, marriage, 
money, manipulation, scheming, and human nature however civilized it 
might be? Does Congreve intend to have Millamant simply "dwindle into a 
wife?" Do any of the other female characters have any better chance for 
happiness than Millamant? What do you think Congreve's point is? 

Homework Assignments: 

* Dav One- In a paragraph, summarize Lady Wishfort's objection to 
Mirabell as a suitor for Millamant. State the "problem" that Lady Wishfort's 
disapproval poses for Mirabell. Indicate in a separate paragraph the plan 
that Mirabell has put together in order to force Lady Wishfort's consent. 

* Dav Two - Read Act IV. 

* Dav Three -Read Act V. 

* Day Four- Prepare final essay by exploring the following premise. 
According to experts. The Wav of the World is a masterpiece of Restoration 
comedy, and it sets the standard for the comedy of manners as a literary 
genre. Defend this thesis by citing examples from the play. Be sure to 
define comedy of manners somewhere in your proof, (approx. 500 words) 
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Outcome : 

* To give students a significant taste of the Restoration and its 
principal comedy. 

* To establish the groundwork for future dramatic study, citing The 
Wav of the World as an integral part of the evolution of British comedy of 
manners. 

* To establish the comedy of manners genre as a basis for comparison 
when students study Sheridan's The Rivals and Wilde's The Importance of 
Being Earnest later in the course. 

Bibliography ; 

Congreve, William. The Wav of the World . London: A&C Black, 1991. 

Huntington Theatre Company. The Wav of the World : Study and Curriculum 
Guides. Boston: Huntington Theatre Company 1992. 

Pepys, Samuel. "Excerpts from the Diary." Reprinted in Adventures in 
English Literature . New York: Harcourt, 1990. 
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MASTERWORKS TEACHING UNIT (about 10 class days) 

RESTORATION COMEDY 
June 16, 1992 
Bill Collins 



Students for whom this curriculum is designed: a serior English IV class; 
college-bound students from both inner city and suburbs; in an 
independent ( Jesuit) high school. 



Goals of the unit . 

Each student will: --have a heightened capacity for enjoying and 

appreciating a live performance of Congreve's 
The Way of the World . 

— und eratand the genre of comedy better-— its vocabulary, 
traditions • 

--have a sense of Restoration comedy (comedy of manners). 

--have an understanding of the challenges of producing 

a classic script for a modern audience, particularly 
the actor's contribution and the problem of language. 

Preparation: A reading of The Way of the World . Library research and group work 
as in the one-day lesson plan (June 2, Masten^prks) # 



Day I. Vocabulary of comedy and traditional stock characters of the genre. 

Assignment: Read Act II, scene ii of Shakespeare's Merchant of Venice (Xerox) 
Prepare for reading aloud and think about how to bring these 
lines to life as an actor. 



Day 2. a) ask for five volunteers to act the role of Launcel^*-; five others to 
act the father's role. 

b) divide into five groups of five: two actors, three "coaches. 11 

c) edit and adapt the script where needed. 

d) today and tonight: rehearse the scene; look up the word cameo. 



Day 3. Five performances. 

Show video; PBS production 

Discuss the importance of the actor's contribution to the total effect 
in comedy; cf . Charles Dean as Sir willful Witwoud in the 
June 1992 Huntington production. 

Assignment: read selections from Vanbrugh's The Relapse (Xerox). 
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Day 4, a) ask for new volunteers to act the roles of Lory and Fashion* 

b) divide into five "companies"- -two actors and three "coaches." 

c) today and tonight, rehearse and adapt the script for performance; 
the focus this time is on the language . 

Day 5. The Relapse ; mini-perf ormances ; discuss the problems of language 

when producing a classic play, especially: allusion, alliteration 
and assonance, onomatopoeia, humor. 
Assign one act of The Way of the World to each "company." 

Assignment: each student read the assigned act, looking for a five-minute 
scene to present. 

Day 6. In groups: a) choose the scene for presentation; 

b) do one aloud reading, considering changes in the script 
(especially language); 

c) rehearse, after selecting the actors in your group. 

Assignment: work on your scene; the goal: to make the comedy come alive. 

Day 7. Rehearse. 

Days 8&9: performances. 

Discussion of the problems of acting and language in comedy. 

Assignment: see your other teachers to get homework for the class you 
will miss tomorrow; d£ that homework . 

Day 10. Performance at the Huntington. 

Assignment: each student will write a five- paragraph essay based on the 
material in this unit. During the day of the play, be thinking 
about what topic interests you (see the suggestions from the 
Huntington Curriculum Guide, p. 9 (Xerox) 

Bring your choice of topic and a preliminary outline with you 
to class tomorrow. 

Evaluation: in reading the writing assignments, t£e primary focus will be 

to see an appreciation for Restoration comedy in a modern production. 
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WRITING ASSIGNMENTS 



1. Write a short story or poem using words from the vocabulary list in the study guide 
for this play. 

2. Choose a character in this play and write an entry for his or her diary, dealing with 
some events in the play. 

3 Write an inner monologue for any of the characters of The Way of the Wortd, revealing 
his/her innermost thoughts, e.g., what Mirabell really thinks about Fainall, Witwoud, and 
Petulant, or how he feels when he sees Millamant. 

4 Pretend you are one of the characters from the play. Write a letter to a friend about 
what is happening to you. Or, write to one of the characters you don't speak to on 
stage. 

5. Write' a paper comparing any two characters from The Way of the World. 

6. Write a sequel to The Way of the World. 

7 Write a script for the story of Little Red Riding Hood (another fairy tale or fable 
would also do) in the style of William Congreve. Have your script acted out in front of 
the class. 

8 "Conflict" in a narrative arises from a problem; defining it attempts to put in general 
terms the nature of the struggle of the narrative's story. Be alert to the nature of the 
struggle in The Way of the World. Prepare by recalling stories that show a struggle of each 
of these three types: Man vs. Nature, Man vs. Society, Man vs. Himself. Write a paper 
analyzing one of these conflicts in The Way of the World. 

9. Write an essay analyzing a central theme presented in The Way of the World. 

10. Write a short story based on one of the themes in The Way of the World. 

U. Write a review of the HTC production of The Way of the World. Have it published in 
your school newspaper. Be sure to send us a copy. 
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